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Abstract: Problem statement: Globalization demands civic education to develoficoccompetence
involving civic knowledge, civic skillsand civic disposition, which are multidimension@&livic
education learning oriented to “contextualized iplétintelligences” concept opened the view of the
needs to manage more creative, active participatt@aningful and pleasant learning. This research
aimed to describe the effects of contextual leaymin civic education of Junior High School studéents
civic competence. Specifically, this research ainadexamining and finding the influence of the
application of contextual teaching and learning ponent in civic education involving the concept
applications of interrelationship, direct experienapplication, cooperation, self-regulati@md
authentic assessment towards citizenship competdnnior High School studen#pproach: Both
quantitative and qualitative approaches were adajptethis study. A survey was used as the
Quantitative approach and for the in-depth undeditey, interviews were used as the qualitative
approach. The population of this research was stad¥om Junior High School in West Java
Indonesia. Sample was chosen by using cluster,opiiopal and systematic random samplings and
1004 Junior High School students were involMedsults: The survey showed that contextual learning
in civic education influenced positively and sigeafntly and contributed 26% to the civic competence
of Junior High School students. The highest countidm given by applying of cooperation concept
(21%) and self-regulating concept (20%J)pnclusion: It was suggested that contextual teaching and
learning in civic education significantly influerdteivic competence, the concepts of cooperation and
self-regulation were the important factors of cigmmpetence, because they were in accordance with
the socio-cultural values. The implications of #didings showed that contextual teaching and
learning in civic education was the essence ofevallucation.
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INTRODUCTION most students could not relate what they have tearn
with the knowledge in recent and future life. Itane
The development of civic education could not bethat learning was not meaningful for students tlveso
isolated from globalization, which has an effect oncivic problems occurring in their lives. Learningch
students' life. Globalization demands civic edwatio  not been able to develop civic knowledge, cividlski
develop civic competence involving civic knowledge, and civic disposition comprehensively. It happened
civic skills and civic disposition, which are because civic education did not correlate the rizser
multidimensional. Civic education has also carred  with the students' life reality, was not contexjugdve
civic education mission for democracy and valuesbas more abilities to memorize, but not to think creely,
education. Civic education learning oriented tocritically and analytically, moreover it caused the
“contextualized multiple intelligences” concept opd  students' apathetic attitude and they thought ¢hat
the view of the needs to manage more creativeyeacti education was not an important and interestingezubj
participation, meaningful and pleasant learning. Therefore, contextual teaching and learning
Therefore, the implementation of contextual teaghin approach should be developed as one of the aliasat
and learning in civic education learning is needed. This approach is effective because it assumes that
The fact that Indonesia today is still dominated b learning process would be actually occurring if the
conventional system, so that the implementation oftudents could find meaningful correlation between
learning oriented to “contextualized multiple abstract thinking and practical application in teal
intelligences” concept was far from its hope. Itswa world context. In such learning experience, facts,
proved with some serious problems faced, in whichconcepts, principles and procedures as subjectriaiate
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that are internalized through discovery, reinforeatn and learning concept that helps teachers to relate
interrelationship and integrity procedséd Contextual materials taught with the real world situation and
learning is a coordination between subject materialencourages the students to make correlation between
(contents) and intellectual skills that should bsgessed their existing knowledge and its application in ithe
by the students in a condition or situation which i lives as the members of family, societyd the nation.
suitable with the students' cognitive psychologyd an Therefore, contextual learning enables the students
environmental neefs  Furthermore, Johns%ﬂ relate the material content with daily life context
emphasized that Contextual Teaching and Learningiscover the meanitd'.
(CTL) helps the students to see the meaning inesad The characteristics of contextual learning asestat
materials they have learnt by relating the academiby Blancharff! included: (1) relies on spatial memory,
subjects with their daily life context, such asittevn  (2) typically integrated multiple subjects (3) valof
personal, social and cultural conditions. information is based on individual need (4) relates
This contextual learning approach was assumed tmformation with prior knowledgeand (5) authentic
be able to improve the students’ competence, thusssessment through practical application or solahg
competence-based curriculum of Junior High School i realistic problem. Whereas Bern and Erick8astated:
its learning approach strictly emphasized contdxtua(a) interdisciplinary learning; (b) problem-based
learning. Therefore, Pelatihan Terintegrasi Berbasilearning and (c) external contexts for learning.
Kompetensi (PTBK) or competence-based integfatedohnso%l‘” comprehensively  identified  eight
training containing the materials of contextualriéag components, as follows: (a) making meaningful
for Junior High School teachers should be carried 0 connections (b) doing significant work (c) self-
This training program was administered by Direktora regulated learning (d) collaborating (e) criticahda
Pendidikan Lanjutan Pertf_;lma Dirj_en Pendidikancreative thinking (f) nurturing the individual (g)
Menengah dan Dasar Depdiknas RI in 2004-2005. Aeaching high standards and (h) using authentic
necessity to apply this contextual learning wabfeéd  assessment.  Meanwhile, Sounéérs focused on
in 2006 Curriculum, which was the development of REACT (Relating: Learning in life experience corttex

competence-based curriculum. . Experiencing: Learning in searching and discovering
This situation has encouraged the writer to conduCyqptext: Applying: Learning when knowledge

a study focusing on the effect of contextual leagnin  inoduced in the usage context; Cooperating: Liegrn
civic education on civic competence of Junior Highiyough interpersonal communication and sharing
School students in West Java taught by civic educat context; Transferring; learning the use of knowkedy
teachers who had followed PTBK. The problems that, e situation or context.

could be identified are: (1) how the condition ofic Contextual learning in civic education is based on

education based on civic competence and contegfual .,,structivism philosophy assuming that knowledge i

Junior High School students in West Java was (2), yesylt of human construction. Humans construgit th
whether the factors of contextual-based civic etlona knowledge through their interaction with object

Iegrnlng have mfluen,ce.d. the Improvement of ‘]un'orphenomenon, experience and environment. Knowledge
High School Students’ civic competence in West Java

is accepted to be true if knowledge could be useful
Based on the background of the problem about th?acing and solving the appropriate problem or
importance of contextual learning in fostering civi

. henomendf”. Contextual learning in civic education
competence, the formulation of problem that coud b P 9

stated is as follows: “The effects of contextuarieng is developed based on some learning theories, asich

in civic education on Junior High School studeutsic Pllaget N cognlt!ve developmé]rﬂ, I?runer S .free
competence” discovery learning theol, Ausubel's meaningful

Based on the above formulation of problem, thelearnmg and Vygotsky's genetic law of development

following problems could be identified: Is thereyan and zone of proximal developméfit

significant effect of contextual learning in civic _CO%E?Xt“aI learning according to Bern and
education in applying the concepts of reIating,E”CkSO could be implemented through five

experiencing, applying, cooperating, self-reguigtin approaches such_as: (D) prqblem-based Iear_ning (2)
authentic assessment simultaneously on Junior HigRoOperative learning (3) project-based learning (4)

School students’ civic competence? Service learning and (5) work-based learning. Micci
education, some contextual-based teaching anditegrn
Literature review: were the developed portfolio of “We the

Contextual learning: Blancharé!, Bern and People...Project Citizen” from the Center for Civic
Ericksof” define that contextual learning is a teachingEducation, program of “Law in a Free Society Series
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Foundations of Democracyly the Center for Civic and conflict (3) equality and Diversity (4) justjcéne
Education. The other alternative model was therule of law, rules, laws and human rights (5) Foead
developed model of “Exercise in Participation” and order (6) individual and community (7) powedan
program This learning package was designed toauthority (8) rights and responsibility. Meanwhiia,
develop (participatory skills). 2006 curriculum, the key concepts that should be
developed through citizenship education includeidyun
Civic competence: Civic competence is knowledge, and integrity, norm, power and politics, democraogl
value and attitudeand the students’ competence political system, ‘Pancasila’ and globalization.
supports them to be participative and responsible  Civic skill is a skill that develops civic knowlgd
citizens in societal and national lives. Bra8on in order to make the gained knowledge become
emphasized that the intention of civic educatiotois meaningful because it could be used in facing natio
inculcate qualified and responsible participatiom i and societal life problems. Civic Skills include
political dan societal living, both in local andtiomal  intellectual skills and participation skills. Intettual
levels. Such participation requires the followingic  skills are the most important in constructing a evid
competence: (1) the mastery of specific knowleduy# a knowledged, effective and responsible citizens who
comprehension (2) the development of intellectul a possess critical thinking skills. The National Stards
participatory competence (3) the development diager for Civics and Government and The Civics Framework
mental attitude and character and (4) the trudor 1988 National Assessment of Educational Pragres
commitment of constitutional democratic fundamental(NAEP) stressed that critical thinking skills indk
principle and value. The National Standards forigSiv  skills to identify, describe, explain, analyze, lende,
and Government (Center for Civic Educatf¥n) decide and defend the opinion related to public
formulated the main components of civic educatltatt problems. While participation skills include skilte
are the intention of civic education involving @vi interact, observe and influence.
knowledge, civic skilland civic disposition. Civic skills dimension was developed to give
Civic knowledge is a substance material thatknowledge and skills needed to participate effetyiv
should be known by citizens which is related toirthe in community; participation experience was desigteed
rights and obligations as a citizen. This knowledge reinforce the awareness to have skills and superior
the basic of political system and structure, idealachievement of the studentand to develop the
government and social system as documented ionderstanding about the importance of active
national life, universal values in democratic commibyy  participation among citizens. To participate adtivét
and cooperating ways to realize common developmentequires knowledge about fundamental concepts,
and living together peacefully in global community. history, issues and actual evemtsd facts related to
Based on the National Standards and Civicsubstance and skills to apply the knowledge
Framework for the 1988 National Assessment ofcontextually and the tendency to take actions
Educational Progress (NAEP) in Bran$hnthese appropriate with the disposition of the citizBfls
components of civic education were reflected irefiv Quigley, Buchanan dan Bahmueli8rformulated
important questions such as: (1) What are theipaljt civic education as thinking habit and attitude iizen
governmental and civic lives (2) What is the poditi  that support the development of sound social foncti
system foundation (3) How did the governmentand public interest guaranteed by the democracy
established by the constitution to realize therititmy,  system. Conceptually, civic disposition includes a
values and principles of democracy (4) what is thenumber or personal characteristics such as: “Civic
relationship between a nation and other nationsisnd consciousness (respect and civil discourse), iddafi
position in international matters (5) what is tlderof  responsibility, self-discipline, civic-mindednesspen-
in citizen in democracy? mindedness (openness, skepticism, recognition of
Civic knowledge contains citizenship knowledge ambiguity), compromise (principles of conflict,
based on political, law and civic disciplines. Téfere, = compassion, generosignd loyalty to the nation and its
civic education presents facts, concepts, genetaizs  principles”. In other words, courtesy includes huma
and theories developed from political, law and civi respect and interaction, individual responsibilisglf-
disciplines. Citizenship education should consitter  discipline, caring about community, open-mindedness
key concepts that were developed further ininvolving openness, skepticism, recognition of
generalizations and theories. The key conceptsatteat ambiguity, compromise attitude involving principles
the essential elements of citizenship educHfloare as  conflict, compassion, generositgnd loyalty to the
follows: (1) democracy and Autocracy (2) coopematio nation and its principles.
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Bransoif! emphasized that civic disposition Correlations analysis technique. Hypothetical testf
implies public or private character that is impattin  effect was done by enter and stepwise method, pleilti
maintaining and developing constitutional democracyregression analysiand contribution with determinacy
Civic disposition is similar to the civic skills deloped  coefficient analysis.
slowly due to the effect of what had been learned a
experienced by a person at home, school, community RESULTS
and civil society organizations. Personal charésties

such as moral responsibility, self-discipline afte t Results of descriptive research: The results of
respect of human prestige and dignity from eactyescriptive research on the variables of contextual
individual are compulsory. Public characteristio® a |earning in civic education presented that most of

important as well. The awareness as citizen, ceyrte contextual learning condition of civic educationfest
obeying the rule of law, critical thinking and Wiy to  java were included in average category with 87.22%,
listen, negotiate and compromise are the characterpgreover 11.67% belonged to high category and only

needed to make democracy run smoothly. 1.11% belonged to low category. Therefore, it cdagd
concluded that most of Junior High Schools in West
MATERIALS AND METHODS Java were quite good in applying contextual apgroac

This research used two approaches; quantitativ@’ civic educatiqn learning. Among the variables of
and qualitative with the dominant-less dominantigies Contextual learning, cooperating concept was the
from Creswelf!. The first part of this research used highest applied in civic education learning, folkevby
quantitative approach, which was through surveyself-regulating and relating concepts. The concts
method. The next part used additional (subdominantyvere still low in application were experiencing,
paradigm using qualitative approach for in-depthapplying and authentic assessment concepts. Il duul
understanding. At this level, interview techniquasw seen inthe Table land 2.
added. Based on Table 3, the Junior High School students’

The population of this research was the ninth-grad civic competence, it showed that Junior High School
students in West Java taught by civic educatioohes  students in West Java had higher civic competeyce b
who had undergone Pelatihan Terintegrasi Berbasi81.39%, the rest 18.61% belonged to average categor
Kompetensi (PTBK) or Competence-Based Integrate@nd there was no low category.

Training program in 2004, consisting of 93 Juniaghd

Schools in 26 districts/cities in West Java. Thengla  Table 1. Perception of research subject on theestu! learning
was determined by using sampling cluster technique (.:OHIdItIOI’] of civic education in west java junioghischools
proportional and systematic random sampling, taiobt The Application of contextual approach

in civic education learning Frequency (N) Percgata
1004 student samples. Low 11 111
The research instrument used was SSHA (Survepverage 867 87.22
of Study Habits and Attitudes) scale from Brown andHigh 116 11.67
Holtzman that had been matched with Indonesiad©®@ 994 100.00

Cultural Environment to measure contextual learning _ ) _

variables. Whereas to measure civic competenceTab'e 2: The perception of research subject orctimextual learning

variables. were accommodated by Civics Assessme i condition of civic education for each research eisfi¢ = 994)
y m Percentage based on category

Database from the US National Center for Learnimdj a The variables of contextual

Citizenship (NCLC) in 2006 of civic education 'f:ming li_” Cti_‘”c efucla:?"” t Lg";o A;’Zr;’fe 3;34“

. 6] . . e application of relating concep , , )
SUb]_eCH} . T_O mea_lsure Civic competence Vanables'The application of experiencing concept 7,14 85,51 7,34
multiple choice, rating scale and Likert scale wesed  The application of applying concept 8,15 82,90 58,9
; ; : The application of cooperating concept 0,50 70,02 29,48
in the test. Apa_rt from th_at' an I_nterVIeW was USB(_Z]].G The application of self-regulating concept 2,21 777 20,02
teachers of civic education subject to supportemith  The application of authentic 2,11 85,8 12,08
the research analysis besides the questionnaire. assessment concept

Analysis technique used included descriptive
analysis technique to give descriptions of eaclalbbe
X and Y, analysis used by group categorization ¢hase

Table 3: The civic competence condition of junioighh school
students in West Java (N = 994)

. AR Civic competence Frequency (N) Percentage
on score comparison of respondent with ideal score,; 0 0.00
Hypothetical testing of correlation among variabtés  average 185 18.61
this research was done through simple, partial andligh 809 81,39
compound  correlation testing using Pearsonrotal 994 100
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Table 4: The civic competence condition of junioigth school
students in west java for each research aspectd®d¥

Percentage based on category

variables X1, X3, X4, dan X5 was 0.09; 0.07; 0.10;
0.12 respectively, with all p value showed 0.0050.0
But for variable X2 (the application of experiergin

The variables of contextual

learning in civic education Low Average High concept) and X6 (the app_li_cation of _ authentic
Civic knowledge 3,92 72,03 24,05 assessment concept), the positive correlation veds n
Civic skill 0,00 2,01 97,99  significant with each correlation coefficient 0.@8d
Civic disposition 0,00 37,83 62,17

0.05 respectively with p-value for all of them shemlv

0.00>0.05. But complexly, the correlation among X

Table 5: The Result of single (zero order) and coumd hypothetic (Xl X2. X3. X4. X5and X6) and Y variables showed

festing DL correlation coefficient by 0.51 with p value forl al
Model R R Adjusted R df2 pvaue Showed 0.00<0.05.

X123456-Y 051(a) 0.26 0.26 6 987 0.00 Therefore, it could be concluded that in zero orde
X1-Y 0.40 016 016 1 992 0.00 and compound, there was a significant effect of
X2-¥ 04l 017 0.17 1992 000  jndependent X1 (The application of relating confept
X3-Y 0.42 0.18 0.8 1 992 0.0 S N ]

R 046 021 021 1 992 000 X2 (The application of experiencing concept); X3€T
X5-Y 0.44 020 0.20 1 992 0.00 application of applying concept), X4 (the applioatiof
X6-Y 043 019 019 1 992 0.00 cooperating concept), X5 (The application of self-

regulating concept) and X6 (The application of

Thus, it could be concluded that most of Juniorauthentic-assessment concept) variables on dependen
High School students in West Java had higher civicY variable (civic competence) but if it was seen
competence which showed in Table 4. Among thepartially, variable X2 (The application of experiamg
aspects of Junior High School students’ civicconcept) and X6 (The application of authentic
competence in West Java, the aspect of civic skils assessment concept) did not significantly influeivce
the highest, in which 97.99% students had highe(civic competence)
category of civic skills. It was followed by thepest of The analysis of X variables contribution on the
civic disposition by 62.17% in which the studentglh variation of Y variable complexly could be examined
higher civic disposition. While the aspect of civic by looking at R Square value by 0.26. Based on this
knowledge was only 24.05% in which the studentsdata, it could be concluded that the ability of
belonged to high category and nearly 75% was in théndependent variables X1, X2, X3, X4, X®md X6 to
average category. It could be seen in the Table 4. explain the variation of Y dependent variable w&%02
the others were determined by other factors thatwe
not explained in this regression model.

Furthermore, to see the significance of contriuti
each X variable had in explaining the factor in dues
could be seen in the similarity of regression lioe
standardized value from beta coefficient. Basedhen
data, the similarity of multiple regression bakwlicobe
stated as follows:

Testing of hypothesis:According to Table fbased on
the result of correlation and regression analysisray
X (X1, X2, X3, X4, X5and X6) and Y variables in zero
order showed that all X variables, contextual laayrin
civic education consisting of X1 (the applicatioh o
relating concept); X2 (the application of experiegc
concept); X3 (the application of applying concept,
(the application of cooperating concept), X5 (the
application of self-regulating concept) and X6 (theY =0.11X1+0.04X2+0.09X3+0.14X4+0.16X5+0.07X6
application of authentic-assessment concept) had
positive, significant correlation with Y (civic Based on the result of regression similarity asialy
competence). The correlation coefficient of sixabove, it could be concluded that the change of Y
variables X1-X5and X6 was 0.40; 0.41; 0.42; 0.46; variable level (civic competence) would be parallel
0.44 and 0.43 respectively, with all p value showedwith the change in variables X1 (the application of
0.00<0.05. relating concept); X2 (the application of experi@gc
The correlation among X (X1, X2, X3, X4, X5 concept); X3 (the application of applying concep,
and X6) and Y variables showed that X1 (the(the application of cooperating concept), X5 (the

application of relating concept); X3 (the applioatiof
applying concept), X4 (the application of cooperati
concept),
concept) had positive, significant correlation with
(civic competence). The correlation coefficientfofir
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and most important toward civic competence with Rlearning classroom setting, students learnt mooen fr
Square by 0.208 or 21% if other variables were inpeer-to-peer as peer tUfdr Therefore, the effective
constant condition. The next important variable wascommunication skills were developed in this leagnin
the application of self-regulating concept by 20%.model, apart from critical thinking skills, couryeand
Then, in simultaneous condition, cooperating arfi se respect of difference. Thus, cooperative learniag &
regulating contributed 0.23 atau 23%. Cooperatingpositive impact on civic competence.

relating and experiencing simultaneously contridute Contextual learning also developed self-regulated
by 0.24 or 24%. Cooperating, relating, experiencingearning according to Zimmerm&H which was
and applying simultaneously contributed 0.25 or 25%characterized by: (1) students are assumed to $elfre
Simultaneously, cooperating, relating, applying andawareness of the potential they have and couldsbd u

self-regulating contributed 0.26 or 26%. well in the process of self-regulating to reachirpim
learning output (2) students have self-orientation
DISCUSSION toward feedback cycles and reflection during the

learning process occurred. In this feedback cyaled
The research finding could be analyzed as followsreflection, students monitor the effectiveness llexfe
First, contextual learning in civic education istural  learning method or learning strategy and give rasps
for students. It means that it motivates the sttglém to reach learning outcome through various wayséahat
act naturally as a human being, which is appropriatcontinuously modified®. Self-regulated learning is a
with the way our brain functions. Contextual leafni terminology that opens a new context about
stimulates our brain to construct knowledge pasterndeterminant factors of students’ success in legtnin
through interrelationship and reality context of The concept of self-regulated learning had chariged
students’ lives. In its practice, the theory wastlpa focus perspective of learning achievement analysis
reflected in Piaget's cognitive development levels,from students’ learning competence or students’
Bruner's free discovery learning theory, Ausubel'slearning potential and learning setting at school o
meaningful learning, Vygotsky’'s genetic law of home as a fixed entity; now it was changed by the
development and zone of proximal. students’ readiness to design by themselves lgarnin
Second, contextual learning in civic educationstrategy in improving the learning outcome
teaches life principles of citizens. Students areachievement and their readiness to manage conducive
respected as individual being, social being andetit  environment for learning.
As a consequence of that position and nature, steide Fifth, relating and applying was absolutely apglie
have interdependence, differentiatiorand self- in civic education learning in line with self-idémyt of
regulating matter. Those three matters are thesiptes  civic  education.  Sixth, experiencing in its
of contextual learnirg’. implementation was faced with resistance problem
Third, contextual learning in civic education toward learning innovation as stated by Quigféyhat
supports the creation of democratic learning. lanse was: Resistance from old generation, includingheec
that civic education learning is the means of demittc = who were maintaining cultural practice and beliafl a
learning to develop students to be knowledgeablesub culture of authoritarian politic in learninget slow
responsible and participative democratic citizéfise  change of institution at school; not functioning
principles of democracy are included in the conterd  decentralization of decision taking to develop ré&ag
applied in the process of civic education learnamgl  design and implementation of curriculum program;
synergized with habitual and extracurricular atitdg at  resistance toward democratic teaching style artksts’
school. In contextual learning of civic educatioa a enrichment; the lack of training program for civic
democratic learning, some models summarized by Beraducation teachers to develop civic education iass
and Ericksof! were adopted such as: (1) problem-as a democratic laboratory and facing with theatian
based learning (2) cooperative learning (3) prejectand gap; gap between idea or hope and reality.
based learning and (4) service learning. Seventh, authentic assessment in its
Fourth, cooperating and self-regulating have theémplementation should still be improved becauses it
most important contribution on civic competenceeTh faced with the limitations of theoretical skills can
complex learning tasks such as problem solvingicati ~ authentic assessment practice as stated by Grdfund
thinking and contextual learning actually increasedthat although the authentic assessment is very
when cooperative strategies were used. Cooperativienportant, based on the field observation result,
learning method uses the students’ ability to aderA  teachers frequently find it difficult in implemeng it
number of researches showed that in cooperativbecause they did not understand the usage procedure
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From the discussion of research finding, it wasin the accepted meaning, internalized and stanzeddi
found that: First, contextual learning in civic edtion as an inherent part of one’s personal quality tghou
reflected maximum category of citizenship education learning process. Contextual civic education caorgtai
Kerr's concept. Because, first, civic education was to value education developed by various approaches
thick, inclusive, accommodating various social exét formulated by Superkaet al.”®, which are: (1)
and students’ aspiration, involving various sodietainculcation approach,(2) cognitive moral developmen
elements., using formal and non-formal combinationapproach (3) values analysis approach (4) values
serious but joyful learning situation, emphasizawgive  clarification approach and (5) action learning
participation and interaction of students in and ou  approach.
the classroomand learning outcome could not be
measured by authentic assessment only. CONCLUSION

Second, contextual learning in civic educatiom is
process toward education for citizenship in Kerr's Referring to the proposed research hypothesis,
concept, because by using contextual learning ingenerally the conclusion of this research is that
civic education, students are not only given civiccontextual learning in civic education has sigmifit
knowledge, but also the way to get that knowledge b effects on Junior High School students’ civic
the process of constructing knowledge through legrn competence. Specifically, the conclusions of this
activities while working, active and participative research are: Civic education learning applying the
experience at school and community. Thus, contéxtuaconcepts of relating, experiencing, experiencing,
learning in civic education does not only develogcc  applying, cooperating, self-regulating, authentic
knowledge, such as knowledge and insight of nationaassessment has significant effect on Junior Higio8ic
history, government structure and process andigallit students’ civic education.
life, but also civic skills such as critical thimig skill, Based on those conclusions of research
participatory skill, social skill and civic dispdisin such  hypothetical testing result, a few conclusions dooé
as attitude and commitment that are important fier t drawn such as: First, civic education learning has
citizenship life through active and participative significant effects on Junior High School studesisic
activities in direct experience at school, home andcompetence in West Java. It is due to contextual
community. Therefore, through contextual learning i learning in civic education which applies constiwist
civic education, citizenship education was related learning theory which says that it is natural frdents
“the whole education experience of students”. Iswa in which civic competence is constructed in indiad
line with Cogan’s concelst about citizenship education through continual interaction process between the

as following here: *“...the more inclusive term existing knowledge of students and object,
encompasses both these in-school experiences &s wphenomenon, experience and environment
as out-of-school or non formal/informal learningigéh Second, contribution of each contextual learning

takes place in the family, the religious organmati factor in civic education toward Junior High School
community organizations, the media, which help tostudents’ civic competence in West Java is varied.
shape a holistic citizen”. Thus, citizenship edimat Among the six factors of contextual learning iniciv
includes learning experience at school and outsideducation, cooperating factor gave the highest
school such as family, religious organization, abci contribution, followed by self-regulating, relatirand

organization setting, included media and so forth. applying factors, while experiencing and authentic
Third, contextual learning in civic education assessment factors were not significant.
discovered the sociocultural value of cooperatmtijnie Third, the application of cooperating and self-

with the philosophy of “silih asih, silih asah,ikibsuh”  regulating concepts in civic education learning ever
which meant literally love, teach and care for eachimportant factors to improve civic competence bseau
other. Therefore, cooperating was a social caplital  they contain the principles of respect toward intac
had been in students’ self and should be discovamned citizen figure as social being and also individbaing
optimized in learning. who has: (1) interdependence principle (2)

Fourth, contextual learning in civic education hasdifferentiation principle and (3) self-regulating
value education as its core. It is related to basigrinciple. Those three principles imply the needs o
principle if value education by Harmfa# theoretically — cooperating and independence in the self of stedent
stated that “...values is neither taught nor cauight  civic education learning. These cooperating valaees
learned”, which means that the substance of vadue isociocultural capital that should be discovered and
not only accepted and taught, but values are psecks developed in civic education learning.
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Fourth, the application of relating and applyingthe quality of education in its entire systems
concepts in civic education learning is an absahitey  comprehensively and synergically. When the
because the new paradigm of civic education demandanovation of contextual learning is launched,hbsld
the use of multidiscipline approach, reflects thetfin  be accompanied by the appropriate availability, the
community; treats the classroom as democratiémprovement of facility completeness, educationdfun
laboratory; respects the societal contributiorei@rhing and teacher training, school-based management
and involves the students in community to get civicdevelopment, the improvement of monitoring effort.
experience in community. Supervision and evaluation of learning quality ctaol

Fifth, direct experience practiced in civic edimat (2) national Education Department should cooperate
learning ideally includes students’ activities inwith Lembaga Pendidikan Tenaga Kependidikan
exploring, investigating and direct inquiring irelfi.  (Education Professional Institutioapd schools should
But in reality, the implementation faced various develop educational system and teaching and legrnin
problems related to teacher’s perception on directontextual training program for teachers, followey
experience (applying) concept application in givingclassroom practice which is monitored and evaluated
relative advantage, compatibility, complexity, triigy and research on the implementation and effect of
and observability. Communicating the concepts andontextual teaching and learning on the improveroént
direct experience practice had not been optimatiyed learning quality (3) the manager of social science
through interpersonal channel or mass media. Not akducation and civic education departments in
teachers have similar speed in applying direcuniversities should develop research and developmen
experience concept; it is related to difficulty in activities of various learning model innovationdrder
changing teaching-learning culture. The support oto improve the quality of education. Besides that,
social system members, either school or commuisty, includes involving schools and teachers in lectyrin
still low. Therefore, learning innovation should be activities, such as field-work practice, field ob&ion,
synergically supported by other component innovatio classroom-treatment research, guest lecturer ohieg
or reformation in educational system. and learning lecturand so on.

Sixth, although authentic assessment is very Second, the application of relating concept ircciv
important, it is not optimally done by teachers.eTh education learning should be continued and develope
teachers find it difficult in applying the evaluati of by civic education teachers at schools. Teacheuidco
civic education because of the complexity ofuse the form of interdisciplinary approach with
competence that should be evaluated (civic knovdedg variation of structural and functional models and
civic skills, dan civic disposition). The teachessll interfiled approach. In implementing the variatioh
have limited knowledge on types, techniques,interdisciplinary approach, the teacher should the
instruments and procedure of appropriate and atecuraprocess of material selection that is essentialtffigr
evaluation wusage procedure to evaluate eachtudents’ lives to be presented in the classroort) as
competence. materials relating to life reality, meeting the d#uats’

Seventh, contextual learning in civic educatiod ha needs, containing dilemma, controversial in itsuret
the highest contribution toward civic dispositiolt.  (caused pro-contra). Besides that, the materialldho
shows that civic education learning has value etiluica be arranged systematically from the specific onethé
as its core. Contextual-based civic education legrn complex ones (inductive form).
contains value education process through learning Third, the application of direct experience coricep
activities in the classroom as democratic laboyator in civic education learning should be developedhter
supported by extracurricular activities as socio-by teachers by reducing the obstacle factors in its
pedagogic means to gain hands-on experience and bmplementation, such as the obstacle of conventiona
get involve in service learning in community. teaching and learning culture, the weak teacher’s

competence in contextual learning method, the #ck
Recommendations: Refer to the conclusions of the support from principle leadership, fund, the suppdr
research, recommendations were formulated and giveparents and community, learning facilities and
to responsible parties in this research. infrastructure and the limitation of time. The

First, contextual learning in civic education slidou application of direct experience could be done by
be developed by teachers at school. In itgeachers through problem-based learning, inquiseda
implementation, in order to make contextual leagréh  learningand structured project-based learning, but in its
school effective, it requires the following suppait) implementation, to be effective it should consitles
government should have strong commitment to improvédollowing things: (1) the teachers use creativehd a

268



J. Social i, 5(4): 261-270, 2009

optimized learning sources and media that are ablail Seventh, the application of authentic assessment i
in students’ environmerdnd make the community and civic education learning should improve its
its surrounding environment as learning sourcesi@) implementation in technique, instrument and
teachers improve theoretical dan practical skills oassessment procedure aspects, either performance,
problem-based learning, inquiry-based learningattitude, written, project, portfolio and self-assment.
structured project-based learning models througiThus it could measure authentically not only civic
education and training programs (3) the studendsigh  knowledge, but the most important are civic skalled

the passive learning culture (treated teacher ety  civic disposition in the process and outcome of
source) to be active learning culture (they finéittown  students’ learning.

materials from various sources such as textbook, Eighth, this research still has a number of litrotss
reference books, magazines, newspaper, governmeoh research method scope, problem focus and résearc
officials and so on (4) parents and community makesetting: (1) quantitative research method domiatiiris
themselves as learning sources for studantsthrough research could not be explored in-depth and hedikyi
school committee, they optimize support functiom fo on how the students gave meaning to contextuatilegr
quality learning achievement at schools, such emitlh ~ and civic educatiomnd what was not uncovered in the
participation in providing books, learning instrume  surface. For some people, quantitative approaatcest
and media. “the depth” of this meaning. For the next research,

Fourth, the application of applying concept iniciv qualitative approach could be used to develop atumé
education learning should be continually develogad. learning models. Classroom Action Research could be
its implementation, it needs support from schoals i conducted to improve learning quality through cantal
creating conducive civic education learning climé&ie learning involving the teacher as the researchgr (2
create the school as democratic laboratory. Indhge, research problem focus, civic education has nohbee
schools should develop lesson study model to imgrovpositioned as citizenship education but it is meant
the teachers’ competence and also to improve theivic education, so that only civic subject settirgg
learning quality. Besides that, schools should gve studied. While civic competence is a comprehensive
action learning approach through value habituagiaam.  aspect that would be more comprehensive resulinés
School should also develop civic-based social servi studied related to citizenship education. Therefateat
learning through social voluntary labor service andshould be studied further is not only the effect of
community service. Those activities could be irsgnl  contextual learning in civic education, but alstosd
in Organisasi Siswa Intra Sekolah (OSIS) activitesl  climate, student organization, extracurricular \aiiés,
other various extracurricular activities at schools habitual program, peer group, famiynd mass media

Fifth, the application of cooperating conceptiwvicc  touch in civic competence (3) research setting s
education learning should develop its implementatio reached private school sample and has not complaeed
through cooperative learning with varied technigsigsh ~ contribution of contextual learning and civic corgree
as jigsaw, number head together, snowball throwingbased on geographic location, urban-rural, mountain
group investigation, think pair share and manyisthem  beach and West Java administrative regions that
its implementation, the teachers should considg): ( obviously have various sociocultural contexts thet
equal task and responsibility assignments among theguite interesting to study. Therefore, further eesk
group members (2) evaluation and respect towardould use case-study method to study the implerienta
member (individual) and group (3) students’ intdcac  of contextual learning and its contribution towdrdhior
and communication in (4) individual responsibilitiithe  High School students’ civic competence based otaicer
material handled in cooperative groups (5) vanmid  sociocultural context and regional position.
group members based on different intelligence, ,race
nation, ethnic and gender levels (6) skills tolfeate and REFERENCES
manage group learning activities.

Sixth, the application of self-regulating concapt 1. Berns, R.G. and P.M. Erickson, 2001. Contextual
civic education learning should develop its teaching and learning: Preparing students for the
implementation through self-regulated learning, in new economy. The Highlight Zone: Research @
which teachers should give freedom for students to  Work No. 5.
create proactively learning environment and to ctele http://www.eric.ed.gov/ERICWebPortal/custom/po
learning form and activities based on the students’ rtlets/recordDetails/detailmini.jsp?_nfpb=true& &
needs. Portfolio learning model was also applied to  ERICExtSearch_SearchValue_0=ED452376&ERI
develop students’ learning activities and credésit CExtSearch_SearchType_0=no&accno=ED45237
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