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Abstract: Problem statement: Since emotional intelligence is still not whollyespted despite
evidences of its powerful influence in generaliggttthis study is therefore conducted to identifs
emotional intelligence level among school studéntsural areas, relationships between emotional
intelligence and anxiety, as well as relationshipgween emotional intelligence and academic
achievementApproach: It involved a sample of 223 form 1 and form 4 swi$. Process of data
collection was administered by using a set of qaesaire which includes a self report measure of
emotional intelligence adapted from Schutte Seldeof Emotional Intelligence (SSRI) and Beck
Anxiety Inventory (BAI). T-test analysis showed thhere were no significant differences for the
emotional intelligence level within all studentstween ages 13 and 16. However, there were
significant differences for the emotional intellige level among female students in accordanceeo ag
Results: The results showed that there were significarfeddhces for emotional intelligence level
among all students between both genders. Mean sf@motional intelligence within female students
appeared to be higher than male students. Peamsoslation analysis showed that emotional
intelligence levels of all students were significaegatively in relation to anxiety level. Emotidna
intelligence was also significant positively in pgation with academic achievement of all variables
including students’ age and gend@onclusion: Besides emotional intelligence, the study revealed
that anxiety was also significantly correlated ineggative manner with academic achievement among
all students.
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INTRODUCTION which are interconnected with human emotions in
various perspectives of life. Every effort in
The national philosophy of education (1987)accommodating towards an adjustment will create
outlined a number of key factors that need to beseveral problems. The way to solve problems is Ipain
implemented in the education field in order to poel  based on the experience which is already gained by
individuals that are intellectually, spiritually, individuals through the process of interaction vitikir
emotionally and physically balanced. Emotional surroundings. In the process of development inyteda
intelligence is deemed as one of the important @spe modern era, individuals will then encounter several
in educating a person to be balanced as a wholaituations, which later on will result with themeeting
Through emotional intelligence, one will become enor various problems. The problems of adjustment occur
successful in life as compared to individuals thain  because of the existence of conflict towards humans
solely high levels of intellectual intelligence {(f¢3. themselves, in order to fulfill the need of their
Emotional intelligence also provides liberty for surroundings.
individuals to explore self potentials, as well as Hurlock?® suggests that the problem of emotion
providing opportunities for individuals to harmoaiz also needs to be looked from the aspect of its anpa
themselves with their self emotion. In other words,towards the individual, society, as well as thetesta
individuals with high levels of emotional intelligee  Highly emotional disturbances are not only influieigc
are those that are able to manage their emotioh$¥e the behavior, but also attitude, psychological
The awareness towards the importance of the roleonditions, as well as their abilities. The auttyori
of emotional intelligence sparked numerous studieshould be given to the teenagers as youth ageomrkn
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as a phase of ‘storm and stress’; where emotionand group of fact and cart. However, the premisgots
disturbances frequently occur, accompanied by rapi@ntirely practical ever since the last decade. dlae
physical growth and the varied levels of psychatabi facts that show that not all individuals with highl
growth. The difficulty at teenage phase especatlthe academic achievements gain successful
stage of puberty (11 years old to 16 years old) mawccomplishments in their careers and personal.lives
cause teenagers to face difficulties in coping wita  Mayer and Salové3’ found out that those with high
next stages of growfy. levels of cognitive intelligence (1Q) are not agsliof

The term ‘emotional intelligence’ was coined by excelling in their careers. Moreover, some of them
Peter Salovey from University of Yale and John Maye which are successful in career and personal lite ar
from University of New Hampshire in 1990. According actually those with middle achievement and it is no
to Salovey and May&?!, emotional intelligence is the uncommon for some thriving with only basic educatio
ability to manage individual self and other peofptam The factor of emotional intelligence is looked as
the aspect of feeling and emotion, able to distislyu one of the factors that influence students’ leagnin
the two terms apart and able to use the information process. Evidently, emotional intelligence conttésu
guide one’s thinking and act. Emotional intelligenc significant an implication towards their academic
also depicts an amount of competence which relateachievementt®®. In general context, excellence in
with the ability to control emotion in order to matte, academic achievement has been commonly connected
to feature and to gain purpose in fife with students’ high cognitive intelligence, whil@et

According to Golemdt!, emotional intelligence is aspect of emotion has not been given its deserving
an ability to understand the self emotion and &gplhe  emphasis. Thus, the study of emotional intelligence
talent to make effective decisions in life. With needs to be widened to open up the minds of parents
emotional intelligence, an individual is able tontmn  teachers and the authority that are directly and
disappointments, sadness and other negative feeling indirectly involved in the process of developmenta
a positive manner. Emotional intelligence also &b learning of the students. The objective should $oon
an individual to control self-impetus. Furthermore,the importance of emotional intelligence towarde th
according to Goleman, the level of 1Q contributedyo inner soundness and successes of their children.
about 20% towards one’s accomplishment, while the In some cases, the factor of emotional intelligenc
rest are determined by emotional intelligéhée is also interconnected with the aspect of one’sSedpx
Emotional intelligence is also deemed as a group oStudies have found out that high levels of emotiona
several factors of one’s social and cognitive atspand  intelligence is able to decrease the level of agad an
the connection within the description of emoti8n individual®!** Aspects of anxiety on the other hand,

Anxiety on the contrary, is defined as the strhngt are closely connected with expansion, attention,
of the feeling of disturbances, subjectivity, urtagity, = motivation and a large number of components in an
nervousness endured by individuals in one timethad individual's emotioH®.. Unsurprisingly, lower levels of
increase of automatic neuron activity, as a resulhis  anxiety have been proven to be able to improve
feeling. The condition of anxiety is different froits  students’ academic achievent&it’.
strength and the duration is based on the strainiths The condition of anxiety exists as a result of
been endured by the individual according to selffeeling of fear and the hate for risks. Anxiety kebalso
interpretation whether the situation is hazardond a become a possible impediment in the learning
threatening to the self or not. Anxiety is part aradcel  proces§®. It has been proven to weaken the
of life and one of the psychological conditions of achievement of cognitive functions, including atiem,
uncertainty which happens frequently. It also refer memory, formations of concepts and problem-solving.
the obscure feeling and uncomfortable state ofifgar Furthermore, there is a connection between anxietly
that something terrible would happeh Concisely, the aspect of difficulty in carrying out a task, evé the
anxiety is pictured as self perception, which isanxiety constructs a weak achievement in complgk, ta
connected with uncertainty towards the ability tobut increase the level of achievement in easy¥ask
overcome the needs of a situattfin

Objective of the study: The objective of the study in

Statement of the problem:In entirety, our national general is to look at the level of emotional ingghce
education system is based on academic intelligande and its relation with the level of anxiety, as wal
highly logically and analytically technical aspecthie  academic achievement among the students in orfeof t
curriculum field is adorned based on the need ofural area schools. Explicitly, the objectivesiué study
grammar, mathematic, sanity, orientation of formulaare as follow:
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« To look at the differences in level of emotional involved factor§?. Moreover, the score for the whole
intelligences based on students’ age, that iemotional intelligence correlate in negative wayd an

between 13 and 16 year old students stable with the Scale of Toronto Alexithymidat is
« To look at the differences in level of emotional r = -0.65°%. The score also has positive correlation with
intelligence according to students’ gender the measurement of positive emotion, that is 55!,

e To look at the relation between the emotional Furthermore, the measurement of anxiety's level

intelligence levels with the level of anxiety among @mong the respondents is conducted by usegk

students Anxiety Inventory (BAI). BAI had been produced
+ To look at the relation between the level of Beck® to recognize the symptoms and the level of

emotional intelligence with the academic anxiety of individual. BAI is an appliance of

achievement among students measurement towards anxiety with popularly and
«  To look at the relation between the level of anxiet €xtendedly used because it is more efficient, ecbnio

with the academic achievement among students €asy 10 2? use, comprehensive and easy to be
interprete®. BAI consist of high level of

MATERIALS AND METHODS trUStWOI’thiness, which is 0.91. The teSt of
trustworthiness and re-test are around 0.35-Gi83

The study is entirely based on a survey using dhe average of 0.66.. Study by De Ayalaet al.*® that
questionnaire towards 223 secondary school studentdsing BAI instrument towards college students as th
which are 13 year old and 16 year old of age. Theespondents had found that the value of trustwoeds
technique of purposive sampling is used to fulfie is 0.90. Furthermore, the authenticity of BAI instrent
study’s objective, which is cannot be done by usirey also states the high value. This is also can beegro
random sampling techniqd@. through the series of studies to look at the auitign

of BAIl instrument, which show the value of corr@at
Instrument of the research: The set of questionnaire is around 0.47 until 0.81 when the analysis of
consists of 3 parts, that is Part A (Self Inforra)j  correlation and equivalent instrument has been
Part B (Emotional Intelligence) and Part C (Levél o conducted. For example, cognition checklist anxiety
Anxiety). A survey of the level of emotional subscale, state trait inventory, anxiety subscéléhe
intelligence is based on the survey of Schutte -Selfsymptom checklist 90-revised, hamilton rating sdafe
Report of Emotional IntelligenE8. SSRI consist of anxiety and anxiety diarie§.
33 items which is able to measure the self report
regarding to emotional intelligence based on Mayet RESULTS
Salovey’s model of emotional intelligence. The grou
of item which has been constructed to measure th&he Difference of emotional intelligence’s level
emotional intelligence in the scale of SSRI is blase  based on the age of studentThe difference of
four basic domains in the model of emotional emotional intelligence level based on the age wdest
intelligence by Mayer and Salovey, which are thefrom entirely view is shown in Table 1. Analysis tof
assessment and statement of emotion, the using ékperiment shows that there is a significant déffere
emotion and social skitf. The marking scheme is towards the level of emotional intelligence amohg t
doing by referring to the total score for all ppsitand 13 years old student with 16 years old student
negative items. There are only 3 negative itemthén  t(221) = 0.08; p>0.05.
scale, which is item 5, 28 and item®83 Table 2 shows the difference of emotional

The value of trustworthiness which has beenintelligence level based on age of mastudent.
reported by Schutte and frieftds in the scale of
emotional intelligence’s measurement is 0.90. InTable 1: The Difference of emqtional_intelligeneedl based on the
previously studies which had been conducted te age Ol\flswdenltwf.rom entirely view . .
determine the authenticity value of SSRI measureeme."13(;%1rS n b P

s I 100 3.20 0.52 221 0.08  0.94
scale, the researchers have acquiring a signific@loe  1gyears 123 3.19 0.61

of correlation when analysis of correlation andeosh
equivalent assessment were conducted. For exabyple, Table 2: The difference of emotional intelligeneed| based on age
looking at the analysis of SSRI correlation witkefi of male student

factor model the result shows there is significant Age N Min sp dk t p
relation between both appliances of the analysigchv 13 years 52 3.10 0.54 124 124 0.22
have reporting the correlation value until 0.51dgery 16years 74 2.97 0.59
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Table 3: The difference of emotional intelligenegdl based on age
of female student

N Min dk t

Age sp p

13 years 48 3.30 0.48 95 2.28 0.03
16 years 49 3.52 0.47

*: p<0.05

Table 4: The difference of emotional intelligenegdl based on the
gender of student from entirely view

Gender N Min sp dk t p

Male 126 3.02 0.57 221 5.35 0.000
Female 97 341 0.48

*: p<0.05

Analysis of t experiment shows that there is no

significant difference towards the level of emotbn
intelligence among the 13 years old male studett wi
16 years old male student, t(124) =1.24; p>0.05.

Table 3 has shows the difference of emotional
intelligence level based on age of female studen

Table 5:  The difference of emotional intelligeneeel based on the
gender of 13 years old student

Gender N Min sp dk t p
Male 52 3.10 0.54 98 1.97 0.052
Female 48 3.30 0.48

Table 6: The difference of emotional intelligerieeel based on the
gender of 16 years old student

Gender N Min sp dk t p
Male 74 297 0.59 121 5.45 0.000
Female 49 3.52 0.47

* p<0.01

Table 7: The relation between the levels of emnmatidntelligence
with the level of anxiety among rural area studenis
entirely view

t

Anxiety

Variable r p

Analysis of t experiment shows that there is sigaift
difference towards the level of emotional intellige

‘Emotional Intelligence

-0.60 0.000*

*: p<0.01

among the 13 years old female student with 16 yearfaple 8: The relation between the levels of ematidntelligence

old female student, t(95) = 2.28; p<0.05.

The difference of emotional intelligence level bade
on the gender of studentThe difference of emotional
intelligence level based on the gender of studeonf
entirely view is shown in Table 4. Analysis of t
experiment shows that there is a significant déffee

with the level of anxiety based on the group of age

Anxiety
Variable r p
13 years old Student -0.73 0.000*
16 years old Student -0.64 0.000*

*p<0.01

between the mean score on the level of emotionatapie o The relation between the levels of ematidntelligence

intelligence among male student with female student
(221) = 5.35; p<0.05.

Table 5 has shows the difference of emotional

intelligence level based on the gender of 13 ye#ds
student. Analysis of t experiment shows that th&nmo
significant difference towards the level of emotibn

inteligence among the 13 years old male studen
with female student in the same category of, age

t(98) = 1.97; p>0.05.

Table 6 has shows the difference of emotional
intelligence level based on the sex of 16 years ol

student. Analysis of t experiment shows that thera
significant difference towards the level of emotibn
intelligence among the 16 years old female studtht
16 years old male student female student, t(1283M1S;
p<0.05.

The relation between the levels of emotional
intelligence with the level of anxiety among rural

with the levels of anxiety based on gender

Anxiety
Variable r p
Male -0.63 0.000*
Female -0.52 0.000*
*: p<0.01

Table 8 shows the relation between the level of

ased on the groups of age, between 13 years dld an

6 years old. Analysis of correlation between #neel
of emotional intelligence with the level of anxiety
towards 13 years old student shows that there is
significant of negative relation between both oé th
variables, r = -0.73; p<0.01. Besides, the analg$is
correlation between the levels of emotional ingellice
with the level of anxiety towards 16 years old stod
also shows that there is significant of negativatien

gmotional intelligence with students’ levels of &ty

area students:Table 7 shows the relation between thewith the level of anxiety, r = -0.64; p<0.01.

levels of emotional intelligence with the level of
anxiety among rural area students from entirelywvie
Analysis of correlation shows that there is sigmifit of
negative relation between emotional intelligencehwi
the level of anxiety among students, which has treco
the subject of the study, r =-0.60; p<0.01.

98

Table 9 shows the relation between the levels of
emotional intelligence with students’ levels of Bty
based on gender. The analysis of correlation betwee
the level of emotional intelligence towards male
students shows the significant of negative relation
between both of the variables, r=-0.68:0.01.
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Table 10: The relation between the levels of eometi intelligence  Table 12: The relation between the levels of eometi intelligence
with academic achievement among rural area students with students’ academic achievement based on gender

from entirely view Academic achievement

Variable r

Emotional Intelligence 0.78 0.000 *  v/ariable r p

* p<0.01 Male 0.79 0.000*
Female 0.76 0.000*

Table 11: The relation between the levels of enmationtelligence ~
with students’ academic achievement based on tbepgr *: P<0.01

of age
Academic achievement Table 13: The relation between the levels of agxieith the
Variable r p academic achievement among the rural areas’ stident
13 years old Student 0.85 0.000* from the entirely view
16 years old Student 0.82 0.000* Academic achievement
* p<0.01
. . Variable r p
Moreover, the analysis of correlation between éwels 5o 070 0.000 *

of emotional intelligence with the level of anxiety 0<0.01
towards the group of female students shows that tise

significant of negative relation, r = -0.52; p<0.01 ) ) _
The relation between the levels of anxiety with the

The relationship between the levels of emotional academic achievement among the rural area
intelligence with academic achievement among rural students: Table 13 shows the relation between the
area students:Table 6-10 shows the relation between|evels of anxiety with the academic achievementrmgno

the levels of emotional intelligence with academiCthe rural area students from the entirely view. The

achievement among rural area students from entirelggmaﬂysiS of correlation between the levels of aiyxie
view. The analysis of correlation between the Is\al with the students’ academic achievement from the

emotional _intelligence  with _ students’ academicentirel view shows the significant of negativeat&n
achievement from entirely view shows that there is y 9 9 '

significant of positive relation among the entirely r=-0.70; p<Q.01. . )
students, which has become the subject ofttieys The relation between the levels of anxiety witl th
r=0.78; p<0.01. students’ academic achievement also had been aublyz
Table 11 shows the relation between the levels obased on the group of age among 13 years old dtuden
emotional intelligence with students’ academicand 16 years old student, as well as in the TaBle
achievement based on the category of group’s agthe analysis of correlation between the levels of
between 13 years old and 16 years old. The asalys anxiety with the academic achievement of 13 year

correlation between the levels of emotional ingglice g students’ group found that the levels of aniet
with students’ academic achievement towards themro 43 years old student has the significantly negative

of 13 years old student shows that the emation

intelligence’s levels of 13 years old student kaes relation in academic achievement, r = -0.65; p0.0

significant of positive relation with academic The result of study also found the equivalent valtie

achievement, r = 0.85; p<0.01. Besides, the armlysi corr_elation between the levels of anxiety with aradt
correlation between the levels of emotional ingeltice ~ achievement among the group of 16 years old stadent
with students’ academic achievement towards the 18hich shows the significantly negative relation bath
years old student shows the significant of positivevariables, r = -0.65; p<0.01.

relation, r = 0.82, p<0.01. Table15 shows the relation between the levels of

Table 12 shows the relation between the levels o&nxiety with the students’ academic achievemengdas

emotional intelligence  with  students’ academicon gender. The analysis of correlation between the
achievement based on their gender. The analysis ¢fyels of anxiety with the academic achievement of

cqrrelatlon betwgen thg levels of emotional ingelfice female student shows the significantly negativatieh
with the academic achievement of male student show;

S o . . for both variables, r = -0.76; p<0.01. Besides, the
the significant of positive relation for bothnables, . i
r = 0.79; p<0.01. Furthermore, the analysis Ofgnal)_/ss of co_rrelann betwgen th_e levels of eomal
correlation between the levels of emotional ingelfice  Ntelligence with the academic achievement towéhes
with the academic achievement of male student showgroup of female students shows the significantly
the significant of positive relation for bothriables, —negative relation with academic achievement, r.§70
r=0.76; p<0.01. p<0.01.
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Table 14: The relation between the levels of agxwth students’ \yhich is also found that women are wiser on self
academic achievement based on the group of age . L. .
Academic achieverent emotion, empathy in interpersonal relation compaoed
men. The group of female students has the highly

\l/;‘”ab'e Tege r S p o5, AWareness on their emotion compared to male
ears o uden -0. .000*

16 zears old Student e 0000« Student§”. Burtonet al.™ also found out that female

* p<0.01 students have the highly score than male students,

within interpersonal skills such as the empathyeasp

Table 15: The relation between the levels of agxieith students’ social responsibility and interpersonal relation.

academic achievement based on gender
Academic achievement

The relation between the levels of emotional

Variable r p intelligence with the levels of anxiety among rural
Male -0.76 0.000*  students: The result of study shows that the level of
Female -0.57 0.000*

emotional intelligence has the significantly negati
relation with students’ level of anxiety. Ciarrodban
Scott*” found that the subject who has faces the
difficulty to recognize a problem is actually haslase

) ) ) ) relation with anxiety’'s problem. The ability to
The Difference of emotional intelligence’s level (ecognize this problem is regarding to the emotiona
based on students’ ageThe entirely result of study intelligence as stated by Bastiagtsal.®, which is the
shows there is no significant difference towarde th high level of emotional intelligence will show the
emotional intelligence’s level of 13 years old €0t  jhcrease in the ability to solve a problem and whays
and 16 years old student. The analysis of diffezenic o i management.

emotional intelligence’s level among male students Tpe high level of emotional intelligence will
shows that there is no significant difference talgat3  jecrease the levels of anxiey Summerfeldet al 2
years old male student and 16 years old male studemas correlates the emotional intelligence with the
The study result by Harrod dan SchEempparently  anxiety of social interaction and found out tha tigh
parallel with this study results. Harrod Dan Scher |eyel of emotional intelligence will decrease timxiaty
found that the level of emotional intelligence do®s  \yithin interaction. The related studies apparently
shows the significant relation with age. The scofe support the view on the important of emotional
emotional intelligence’s level with the factor ajeais intelligence, which has becomes the unique cortibu
not interconnected and each variable exists withoufo\wards the arrangement of psychological accorting

limitation. S _ the level of anxiety.
However, there is significant difference between

the emotional intelligence’s level of 13 years fdthale 110
student and = 16 years old female esitd jnieligence with the academic achievement among
Ciarrochiet al.”" state that the emotional intelligence he rural student: The entirely study’s result on the
of the individual should increases in parallel Wittt (g|ation between the levels of emotional intelligen
increase of their age and experience, as well @s thyith the academic achievement shows that there is
other cognitive skills. There is also positive andfimiy and significantly relation to each variablych
S|gn|f|cant relat|0n4between the emotional intehge 55 |evel of age and gender. The result of the aimly
with someone age*. shows that the level of emotional intelligencel@sely
related with the level of students’ academic
The difference of emotional intelligence’s level ld  achievement. However, the cause of both varialilés s
on students’ gender: The study shows there is a cannot be determined with only based on the argabfsi
significant difference towards the mean score @ th correlation. The study by Parket al.”*?® and
emotional intelligence’s level among male studerd a Petrideset al.”” shows the emotional intelligence has
female student from entirely view. Most of the fessi e close and significant relation with students’

. . " academic achievement.
study towards the variable is apparently show Moreover, the importance of emotional intelligence

is significant difference regarding to the emotiona y,yards students’ academic achievement can beiseen
intelligence’s level between male and female. Thisthe study by Barchal¥, which found that there are
study also supports the result of study by GolétAan several aspects in emotional intelligence which had
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DISCUSSION

relation between the levels of emotional
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been proved in predicting the successful of stiglent aspect of academic, but also on non-academic. They
academic. The longitudinal study by Marshmalfbw need to realize that the ability to manage theiotion
shows the important implication towards the refatio is one of important elements in determining theceas
between emotional intelligence with students’ acaide  of individual's life™”.
achievement, which found that the children withhhig Even though the anxiety is a condition of emotion
emotional intelligence acquires the high marksthat happens at an internal level of student, ial&
compared to the children with low emotional becomes one of problem’s behavior which is less
intelligence in scholastic assessment test (ujian)S extruded on its problematic. The high level of atiis

a phenomenon that will cause a negative personality
The relation between the levels of anxiety with the among children. They will face a trouble in their
academic achievement among the rural area relation with others (May, 1996).
students: The result of study shows that the emotional
intelligence is certainly has a close relation witie  Suggestion:Teachers should acquire a skill to exploit
levels of anxiety of a student. Besides, the ertteof the advantages at each dimension of students’
anxiety in individual self also influences the aeadc  emotional intelligence. Thus, they should have
achievement of the student. The result of studireipt  knowledge of emotional intelligence, so that thew c
shows the significant negative relation among thehelp to develop the emotional intelligence amorgjrth
students’ levels of anxiety with their academic students. Moreover, students should be taught en th
achievement. The values of correlation which haghbe strategy to handle the problem of emotion and thg w
found among the students’ levels of anxiety withith to cooperate with others by their teachers. When
academic achievement for each variables; the amggr students are able to control their emotion, they ca
and the gender, are around -0.57 until -0.70. concentrate towards their study’s process.

The result of study by Chapei al.*? also found Teachers should also generate a pleasurable
that there is significant negative relation betwak@ classroom, by having a group discussion to a give a
analysis of anxiety with students’ Cumulative Gradechance towards students to interact simultaneously.
Point (CGPA). The students which encounter with theThrough this, the students are able to identify the
symptom of highly anxiety will be faced with the feeling of their friends and get the feedback based
difficulties in study, the difficulties in using or their reaction by construct the feeling of empathy.
transferring their knowledge and the difficulties i Furthermore, teachers can apply several stratdgies
applying their knowledge in examinatith The reduce the negative effect of students’ anxietgaih
result from the decrease of anxiety among childvéh  learning process by constructing an acceptable and
brings them to the increase of their academigleasurable condition, which is able to give a supto
achievement at school, as well as their sociathe student¥.
functiort®”. Besides, teacher can reduce the problem of anxiety

among the students by helping them to increaséothe
Implication of the study: In education field, emotional level of self efficac}’. The low level of self efficacy
intelligence has a large implication especially inwill increase the anxiety in their selves. Whenytfeel
ensuring the students’ ability to compete in tHdeg  that they are able to handle a task, they aredes®us
and self development. Thus, the education of ae®w in doing it. In addition, students should be givaare
should face this challenge and problem by prepasing bareness regarding the skill or the technique tluce
curriculum, which is able to develop credibilitydan their anxiety. The teachers can also play theg mwith
personality among the students. This objective lman helping the students which had been encounterddawit
reach through the introduction of programs whichas  high level of anxiety, by practicing an activelyathing
only based on academic, but also emphasizing on thend learning method in class, such as collaborative
skill of making a decision and developing studestdf  learning, cooperative learning and learning process
concept. based on problem.

In the professionalism of educators’ contexts, the
educators should always increase the stability o&yggestion for continuation study:An entirely study
students’ emotion through their keen on accept andhould be suggested to study the relation between
listen to the sigh and problem of the students.dden emotional intelligence with the factor of anxietpda
the paradigm shift among the educator is intenselgtudents’ academic achievement. The detailed stidy
needed. This result also shows that the individual’ suggested so that the sample of the study can be
success should not be measured basically basddeon tobtained from many schools. A broad study can be
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done towards each forms to identify how far theonly by the teachers, but the most important isntbed
relation between the emotional intelligence witle th of paradigm shift in the system of education togeth
increase of students’ academic achievement and theivith professionalism of education. The policymakér
age. Thus, teachers can obtain the knowledge ahld skeducation should arrange the liberty and an approac
on the level of emotional intelligence among theiras well as the firmly support, to ensure the baaotc

students. This kind of study is hoped to be carcatl

national

education’s system from the aspect of

from time to time according to the need. Theemotional intelligence and intellectual intelligenc

comparison can be done between the emotional
intelligence and cognitive intelligence, as well its
implication towards academic achievement and
students’ behavior. This result might giving a clea 1.
description regarding the dominantly factor, whish
influencing the aspect of academic achievement and
students’ behavior.

This study basically based on the variable of the2-
emotional intelligence and the aspect of anxietywall
as students’ academic achievement only. The sefies
additional study can be done by focusing on theroth
aspects, such as thinking skills and managing rstrai3-
skills, which are directly relate with students’ @mnal
intelligence. Several variables should be consilere
such as the condition of schools, socioeconomitista
and the role of parents especially from the aspetts 4.
education style, the concept of self student arel th
factor of teacher. The study towards the aspect of
emotional intelligence is still new. Therefore, tlesult 5.
of this study is hoped to be able to inspire many
researchers to give their intention towards thelysiof
emotional intelligence.

CONCLUSION

In conclusion, emotional intelligence is seenas o
of main elements in individual's life according titee 7.
result of the study. In the context of Malaysiae th
aspect of emotional intelligence is primarily foedsn
The National Philosophy of Education. In realizihg
reality, the curriculum of education within primary 8.
school, secondary and higher education needs to be
planned by concerning to the aspect of emotional
intelligence. However, regarding to the relation
between emotional intelligence with the level okiaty
and students’ academic achievement, the correlatiof.
study which had been used cannot be taken as the
firmly proof to shows the basis of each variable.
According to Jackson, Shéffl, correlation is not

certainly based on the cause, but has a peculigkO.

objective and it is very useful in determining the
relation between the variables, as well as sugug #tie
fundamental or the basis which might be exist reigar

to the relation of cause and consequence.

However, the efforts to implement the emotionall1l.

intelligence in ensuring the accomplishment and the
development of students’ self should be executed
intellectually. This responsibility should not bedsded
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