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Abstract: Problem statement: Against the background of innovating learner exgees in South
African schools and higher learning institutionstlire 21st century, it is crucial to determine, lie t
analogy to the words, ‘what holds a place togethers necessary to know how to create that sefse
belonging, what the vision and mission are, whatalsied and expected, what one can identify with
and what will make educators move collectively todgataking united ownership of the future and
create the next best learning and teaching pra@ijgeroach: Appreciate inquiry, as research method
for this study, searches for the identification @mhancement of the life-giving forces as it exgor
what should be present or need to be present iniquely constructed third space. Appreciative
inquiry is crafted in a post-positivist traditiomoginded in affirmation and appreciation. True te th
vision of the creators of this method who regar@stan inquiry to uncover profound knowledge
entities of human systems in order to co-constthet best and highest future of that system, this
investigation focuses on uncovering past, presamfature learning and teaching practices to inteva
the next curricula.Conclusion/Recommendations:In this study we argue that when innovating
curricula, South African educators have to elioitdl pre-knowledge and experiences to shape them
into a leveled playing field before they can add giobal international knowledge. South African
educators have to construct the next practiceamlag and teaching by integrating local and global
knowledge in a unique space (what Bhabha refeas ®‘third’ space).

Key words: Curriculum innovation, third space, south africapeciative inquiry, next practice of
learning and teaching

INTRODUCTION an integrated South African society. Some of thestmo
encouraging findings are that over 80% of learifielts
In their book, In search of ‘Best Practice’ in $ou their schools offered equal opportunities to akkera
African desegregated schools, Nkomo and Vandeyagroups, while 75% said that all race groups played
(2009) highlight local success stories of thosehappily together between classes. Almost 90% of
educational institutions that have achieved sonméako parents were satisfied with the racial integrattheir
cohesion during the short time democracy has been ichildren’s schools. Such positive research findings
place in South Africa. The research provides eviden show that schools can change in the direction eir th
that our rainbow dream of a racially integrated tBou inquiry. In South Africa, good practices in schobés/e
Africa is actually coming true in the country’s progressed from the days of cosmetic changes, asich
classrooms and playgrounds. The monograph reportseing accessible for learners and educators oheds,
that a few schools have already managed to achieve a more significant shift among learners and athre
social cohesion in a unique third space. A smallesy  toward celebrating more diversity friendly caring
of stakeholders’ perceptions about what constitutesurriculum futures. ‘Why we care’, as well as ‘hove
‘best practice’ in a desegregated school envirommenknow' and ‘what we do’ are closely interwoven in
supported by classroom observation, interviews andurriculum futures and should be framed in living
focus groups, forms the basis of this analysis ofurriculum frameworks for learning and teaching. An
emergent patternsin good school practices. Théppreciative Inquiry lens gives us insight into mmt
research project exemplifies how to foster multiplegood learning and teaching practices which could be
identities and spirituality in learners in schoolluild ~ amplified in the next practice.
Corresponding author: Hannelize Jacob$jonash South Africa, Monash University, Austraimuth Africa
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Appreciative inquiry lens into current good Table 1: Traditional curriculum development versappreciative

practices: Appreciative Inquiry is an organisation ___inquiry processes __

development philosophy described by Cooperrider an@?fé}f”ri'eﬁt”g'rg‘égg Apprediative

Whitney (2005) that can also be applied to edupatio ——e—r quity :

. o .. . . . Define the problem Search for solutions that alye=adst
institutions. Appreciative Inquiry used in currioo by appreciating the best of ‘what is’
renewal is based on the premise that educators caalyze the causes Envision what might be
innovate through reflective inquiry and practicEme  Fix what's broken Amplify and adapt what is working
of the main assumptions of the Appreciative Inquiry"2cus on decay Focus on innovative life-giving ésrc

X . X . What problems are you having? What is working wediund here?
approach is the premise that researchers Inquintag Action planning treatment Innovating what will better

problems in their own and others’ practices MOSHQdapted from: James Henderson and Rosemary Gazao}

probably will find more problems, but researchers

attempting to appreciate what is best in curreattmes, The preamble to the South African Schools Act (RSA,
will more likely keep on discovering more and mofe  1996) envisages a new national education system tha
what is good for a next practice. Appreciative lingu will redress past injustices in educational prawisby
research findings can be used to reconstruct agag  providing an education of relevance and quality &t
practices into a better next practice. Table 1 shthe |earners, thus developing our people’s talents and
distinctions between the traditional and appreati capabilities, while eradicating extreme poverty aigh
inquiry research approach when applied to themployment. The South African Schools Act (DOE,
curriculum development process. Our good pracaces  1996p) protects and advances South African cultures
conditions and create new ones, we can open up thi,g janguages and upholds the right and respaitietbil
spaces to innovate curricula in South Africa. of learners, parents and teachers to govern and fun

Curriculum landscape of change in post apartheid schools |n par'gnership with - the government and
South Africa: There is no such thing as a neutral COMmunities. While the popular concept of realityttie

education process, says Freire (2000). Freire \mie 20th century has been mechanical, the metaphahéor
that education in stable times actually functiossaa  21St century is likely to be organic, rooted indbc
instrument to facilitate the integration of the pger ~ culture. When individuals recognise and value tbein
generation into the logic of the present systemjtor culture, beliefs and traditions, they can bettetanstand
becomes the practice of freedom by which men an@nd respect how others develop and have developed t
women participate in the transformation of theimlto ~ identities. Answering these kinds of life-giving
Christie (2008) reports on the landscape of chang@uestions has created a new desire in South Afdca
overseen by the National Department of Educatior€t in touch with the cultural and spiritual dimems
(DOE). To transform society, curriculum change asp  ©f life, to rediscover community and values, to mak
apartheid South Africa started immediately aftee th new commitments and to take responsibility for what
election in 1994, when the National Education andeally matters.

Training Forum began a process of syllabus revision

and subject rationalisation. The purpose of thecess Opening up curriculum spaces:Hakkarainen (2004)
was mainly to lay the foundations for a single oadil  suggest the following three learning metaphors way
core syllabus, in addition to the rationalisationda of opening up spaces for reimagining futures oeignt
consolidation of existing syllabi. For the firsm,  crricyla, namely, knowledge acquisition, knowledge

curriculum decisions were made in a participataryl a articipation and knowledge creation. Over the gear
representative manner. The white paper on Educatloh ditional f £ 1h ul K led

and Training (DoE, 1995) required education and € t_ra_ _|t|0na ocus of the curriculum on knowledg
training to be coupled together in order to achienigy ~ acquisition has been complemented with knowledge
between theory and practice, in and outside schooharing in and out schools and lately knowledge
academic and vocational, knowledge and skills andgreation has become a key outcome of learning and
head and hand, thus overcoming the school’s terydendeaching Organisation for Economic Co-operation and
to reproduce social class distinctions. The SouttDevelopment (OECD, 2008). However, no one

African Schools Act 84 or 1996 (Republic of South metaphor, theory or model represents an all
Africa (RSA) 1996) sets out the powers of the malo  ocompassing ideology or body of thought that shoul

and provincial DoE in post apartheid SouthicH. r : :
This act had a transformative democratic missiod an be used to re-imagine practice. Instead, each model

ethos aimed at building a just, equitable and higﬁunc_tions_more as a complementary organising tool f

quality education system for all. The Lifelong leimg currlculayon. Curriculum Studies is a young dld;qp

through a National Curriculum Framework documentand yet it has produced several lenses for cutrmul

(DOE, 1996a) was the first major curriculum statame planning, implementation and renewal. Togetherghes

of a democratic South Africa. curriculum theories are helpful lenses to underbtan
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the complexities of a curriculum and help us tadfin accountability, devolution and choice. In the |2@&th
out what the next practice of teaching and learning century many countries worldwide, introduced the
South Africa will be. concept of a ‘national curriculum’ usually with thén

of increasing government control to gain sociaties
for all inhabitants. Politicians blamed the courgry

Curriculum studies: Curriculum studies includes the ! ;
economic underperformance on poorly skilled and

study of curriculum varieties and is a recognisends

field throughout the world and is regarded as baing PCOrly educated workers. _
part discipline of Education. Curriculum Studiesais In post apartheid South Africa learners have often

relatively young professional field. In 1918 John SCOre ‘mediocre in comparative achievement tests
Franklin Bobbitt, the Professor of Educational (Christie, 2008). Mediocre scoring is often menéidn
Administration at the University of Chicago, wratee Py Politicians as proof that education systems rave
first book on the curriculum, entitiedow to make a  Performing well believing that greater central cohts
curriculum (Bobbitt, 2012), which popularised the needed to achieve excellence in education. Natisal
curriculum as a learning and professional field for'esults show —South  African learners having
educators. The first constructed curriculum modelsexceptionally low levels of basic literacy and nuawy
were intended to establish what learners are eageaot  Skills compared to learners in the other counttfest
learn and focused on the ‘what to learn’, that latv  Participated. To improve schooling teachers weense
knowledge is most worth acquiring. Bobbitt analysedforemost as ‘civil servants’ having to teach as
the ‘life functions’ and split these up into 10 @seof Prescribed by the government of the day while big
activity. One of these, ‘inter human relations’,dgt ~ brother was constantly looking over their shoulder.
divided into 821 goals, which again could be suloig. ~ Schools were audited like banking firms limiting
Bobbitt's work resembled a comprehensive hierarany, teachers’ professional freedom to teach. In South
which numerous precise outcomes were describeer Tyl Affica, the  African National Congress (ANC)
(1949) altered Bobbitt’s curriculum model by stgtthat ~ government (ANC, 2008) has introduced various
learning outcomes should be negotiated with thdnformation ~management systems. Governments
stakeholders (subject experts, society leaders arXpanded their bureaucratic machineries and pratluce
students) to become ‘standardised’. numerous green and white papers, acts, bills, ipslic
Since the first all race elections in 1994, Southforms and manuals, e.g. for inclusive educatiom, fo
Africa has been faced with the challenge to findgraduating, disciplining or counselling learners.
standardised learning outcomes for the tremendou§eachers were burdened with endless reforms amd ext
cultural diversity of its peoples. For the firsmg in ~ administration tasks to devolve ‘management’ of
South African history, the choice was democratjcall learning and teaching to the micro level. However,
made to look at future prospects within a co-politicians’ calls for excellence in education aféen in
development people centred approach, rather than tieontrast with the poor support and salaries offeed
separate development (apartheid) approach thattosed educators, the funds allocated for improving the
prevail. As far as curriculum design was concerreed, educational infrastructure and/or for downsizing
single  curriculum  framework, the National learners to teacher ratios.
Qualification Framework (NQF), was established in Many staff felt overstretched, underpaid and
1996 to record learning achievements, that isunderappreciated and left the education profession,
standardised learning outcomes in either wholeonce a highly desired job. Teacher attrition rege i
qualifications or unit standards. The roots of finst  currently estimated at 17 000 and 20 000 teaclusts |
curriculum model in a democratic South Africa, edll to the system each year (ANC, 2008). There isyike!
Curriculum 2005, launched in 1997, can be found in be a shortage of teachers in the future based en th
Bobbitt and Tyler's curriculum modelsCurriculum  anticipated effects of the impact of HIV and Aids o
2005 introduced an outcomes based curriculum foreducators and the fact that fewer candidates egténe
general education phased into schools from 1998, iteaching profession (ANC, 2008). Currently schdols
2000 reviewed and replaced by revisétional South Africa battle to cope with the teacher stgmta
Curriculum Statements. For the first time, at the end of especially in African languages, mathematics and
2008, Grade 12 learners have written the iNatvonal science as well as in the Foundation Phase. The
Senior Certificate examinations. Gultiget al. (2002) government offers bursaries to attract quality efud
state that South Africa has adopted the Austradiash  intake into teacher training institution and offtudent
British models of Outcomes Based Education (OBE)oan repayments to attract young graduates inichtga
following global innovative trends of standardisati  contracts. Tyler’'s curriculum rationale, focusing o
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which minimum or basic knowledge, skills and valuessubject matter into sub skills and processes wharh
(standards) are to be learnt, is usually appliedetsign  be easily navigated by teachers and learners. ©hthS
and implement the new national curriculum. African Department of National Education introduced
program aimed at supporting learning, teaching and
Tyler's  objectives driven curriculum lens  school leadership at 3 500 low performing primary
appropriate for the ‘what’ of knowledge acquisition: schools in poor areas (Nzimande, 2008). However, no
In his book Basic principles of curriculum and  everyone is given the same chance to succeed tin tes
instruction (1949), Ralph Tyler (1902-1994) expands driven systems. Instead of equity, schools in ahhig
on the ends means ethos in curriculum developmenttakes assessment system might opt for ‘cream
first suggested by Bobbitt. He formulated four keyskimming’, getting their best learners to obtairogo
questions appropriate for knowledge acquisitionohi - marks in national tests. Educators are inclinedetek
are now commonly referred to as the ‘Tyler ratiehal \yory in private urban schools as the provisionmpke
or ‘Tyler's objectives driven curriculum mode: learning resources in and out school will help rthei
* What educational objectives should the schoof€arners do better in tests. Some teachers may be
attain? encouraging pupils to take lower level (easiereiach)
. ; ; ubjects (ANC, 2008).
How can learning experiences be chosen that ard Prevedel (2003) says that in its most extreme, the

likely to be useful in attaining these objectives? Tvier model omits the importance of leamer exu
» How can learning experiences be organised fo%r{d reflection, requirin aplearner to accept eaﬂ?:f
effective instruction? » requinng pt,

| . . challenge, the information being transmitted. Lavee
 How can the effectiveness of learning experences; . nnouse (1975) complemented Tyler's outcomes
? . .
be evaluated? model with a process curriculum model. Here

Tyler's curriculum model has a subject centred?ta}“qard'?ed learning outcomes are seen as
production model or ‘what' orientation focusing on Minimum’ results, each learner is challenged to do
learners gaining mastery of subject matterbette_r and develop hls/he_r full pote_ntlal. Stenledsis
predetermined by a set of subject matter expette. T idea |s’to dev_elop a curriculum which nurtures each
curriculum is organised around content units arel th!€arner's motivation and success to enable each
sequence of what is taught follows the logic of them_dwldual to participate in his or her own leargito _
subject matter. Tyler's curriculum approach is discover and deve_lo_p his or her own talents, going
perceived as being a science or technology ratieer t Pe€yond the bare minimum effort.
an art. Tyler's production model borrowed some &ea
from the scientific management theories of Fredteric Stenhouse’s process curriculum lens appropriate for
Winslow Taylor (1856-1915). Tyler's objectives dziv.  the ‘how’ of knowledge participation: Stenhouse
model mirrored factory efficiency in terms of timad  (1975) perceives the overall professional goal of
motion studies and concluded that each worker shouleducators as facilitating learner participation or
be paid on the basis of his or her individual ottasi engagement in the curriculum process to develdpeo
measured by the number of units produced in dull. Stenhouse (1975) suggests that a curriculsm i
specified period of time. Efficient and effective rather like a recipe in cookery, which is first igieed
operation of an education institution and otherisloc as a possibility and is then the subject of expenin
systems is called the ‘machine theory or factoryWithin limits, a recipe can be varied accordingdete
model’ by its critics (Ornstein and Hunkins, 2004). and so a curriculum can be underpinned with minimum
The Tyler curriculum stance is appropriate in astandards (developed by Tyler's model). Stenhouse
situation in which qualified staff and/or resourdes  (1975) says that, in a process curriculum approtizh,
staff development are scant. The managerial part oflassroom is rather like a pre-prepared laboratory
this factory system tends to focus on the superyiso which students and educators act as co-researahdrs
and administrative aspects of the curriculumexperiment with well or ill defined tasks in faraiti or
(Ornstein and Hunkins, 2004). Education managersinfamiliar contexts. The crucial point is that the
prefer Tyler’'s rational planning models and used tocurriculum proposal is not to be regarded as a
foreground alignment principles between learningprescription, but as a provisional specificatioratth
objectives, activities and assessment. claims no more than to be worth putting to the tdst

Tyler's curriculum, notes Prevedel (2003), lendspractice. Teaching becomes research led. Goversment
itself well to mass production of learning material monitor the quality of learning and teaching throug
Publishers can produce textbooks that break dowmalidating self studies in which educators showwho
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well’ the quality rigor in their learning institwth is  from which to draw, computers, internet, a reliable
implemented. Planned learning experiences are lysualphotocopier and plenty of paper. Given the readity
built around generative themes and minimum stargjardthe South African teachers’ professional prepanatio
preselected by educators and redefined by studemtorking conditions and the general lack of time,
interest, experience and reflection so that theyeaiger resources and even electricity it is difficult teeate an
to participate in the curriculum process. Learniltyv ~ outcomes based curriculum using Stenhouse’s
to learn and the interest to develop oneself toftile  approach. Since the OBE curriculum is also based on
become as important as the ‘what’ to learn. Tyler's production rationale, teachers who are pdsh
Outcomes Based Education (OBE) as introduced itto produce concrete outputs such as test scoredarhy
the South African national curriculum draws heavily that the creation of learner driven curricula iBreury
both from the Tyler product model and the Stenhousghat they simply cannot afford.
process model (1975). OBE in our context referdbot A major weakness and, indeed, strength of the
the learning content (the ‘what’) and to learnitge t process model is that it rests upon the quality of
‘how to learn’. The inclusion of critical cross lfle teachers and their training. If there is a lackjodlified
learning outcomes reflects to knowledge particgpati Or prepared educators as well as suggested eduatio
competencies emphasising learning and problennfrastructure and resources from which teachexs an
solving skills, critical thinking, teamwork and learners can select activites and we then add the
communicating effectively. OBE sees individual language issue to this, there will be severe cuit
learning and development as important part of thdimitations on what can happen, educationally, in a
curriculum and uses the term ‘learner driven’ toProcess curriculum approach. This problem can be
describe the dynamic spirit learners bring to culi  recognised in the South African situation wheredsud
and learning. Learner driven approaches, accorting Political change required also radical change ia th
Prevedel (2003) draw upon constructivism, whictais country’s education system. Curriculum 2005 was an
theory of |earning which assumes that peop'e |mrn Interim Step Imp|emented without sufficient Input,
relating new information and skills to what theyeady ~ Preparation for the teachers to understand and to
know and can do, actively practicing new informatio implement the new national curriculum.
and skills in a supportive environment and theringt Newspaper headlines of December 2008
feedback on their performance. The educator advicednnounced the results of the country’s first ev&EO
the learner and does not force his/her opiniorratiier ~ curriculum implemented 12 years ago, as “Minister

encourages the learner to think and take own desi Steadfast but experts slam OBE as pass rate dips’ag
becoming a self directed learner. (Serrao, 2008) and “The blame game”. Education

The most effective learner driven learning authorities say that staff issues are responsinie¢he
environments, according to the OECD Centre formany low Grade 12 pass rates, but teacher unions do
Educational Research and Innovation (CERI) (OECDNOt agree (Govender, 2009). Serrao (2008) repbas t
2008) promote customised learning experiences, mak@hile others —slammed the controversial OBE
diverse knowledge sources available such as book&urriculum, the minister followed an appreciative
web sites and experts around the globe, encouragPProach and celebrated the incremental gains Bie O
learning collaboratively on authentic, inquiry oried ~ curriculum had made. The minister defended OBE
projects and assess for deeper conceptusi?ying that_ it was a good (_:urrlculum and that is e
understanding, that is the extent to which knowteggg ~nability to implement and interpret the new systiat
integrated, coherent and contextualised. An opghas elicited critique. In 2008. for the first timeatners
approach, notes Prevedel (2003) often relies on th@rote the same national curriculum, called the dvel
teacher's ability to create or provide access terials Sen_lor Ce_rtlflcate (NSC) and candidates had to take
appropriate to learners’ expressed needs. Curriculy P€sides literacy also numeracy as a compulsory
2005 expected from teachers to generate their owfx@mination _subject. It is expected that learnkiited
content and learning activities to achieve setnisgy N Multiple literacy’s will study further to become
outcomes. This requires subject knowledge on the Iot,thlghly_skllled professionals and entrepreneurstieve
of the teacher and a degree of resources. Curréatiy (1€ Skills gap and reduce the over 30% unemployment
are considerable inefficiencies, e.g., textbook!nerefore, OBE curricula in South Africa also pay
procurement, feeding schemes, scholar transport iAtiention to ‘why care’ aspects.
particular in rural and township schools (ANC, 208 Freire (2000) has complemented Stenhouse’s
At a minimum, it requires texts brought in from Irea curriculum model by adding on a ‘why care’
life, a wide pool of commercially available matésia Perspective in curriculum design. OECD (2008) state
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that the focus on intense economic competition anénd shaped by social and historical forces, whigty m
growing social power of individualism have led to work a_g_ainst their own interests. Conscienti_satdmds
collective resource shortages: climate, water, oilfo a critical awareness of the self as a subjeat ean

population pressures, urban growth, generationdleﬂ_eCt and act upon the world in orde_r to transfat.
change; greater interconnectedness, communicatiofireire argued that oppressed and subjugated pkmjle
mobility, growing distance from traditional idefgis, @ critical understanding of their reality. To thate
institutional categories and an explosion of knalgle ~ WOrld is something which is fixed and to which they
and information. Freire drew upon the work of must ?‘daF_’t- Freire .belleved that the purpose of
contextual theorists, assuming that effective liearn education is to question and transform a situatien

and teaching is situated within the social contdéxieal \IIZVS:I Igfeitrc()e Czadllljir;%ir:ngoﬁfgggog’ ritr?l?rr\ittigintc?ccgign
surroundings, conditions and cultures. Freire belie ' bp

that a curriculum design is living and thus nevealf it ways of thinking, feeling and behaving and is attio
) : >SIg 9 oriented; in other words, education involves soaiadl
is a dynamic social construct made by people, fo

. . ) bolitical commitment and action in order to move
pe(_)ple, W'th_ a view to care for and change the avorl people to transform themselves in the world in \Wwhic
which they live for the better. they live. Freire maintained that learning (the
exploration of new ideas, skills, knowledge andues)

5 5 _ ; does not take place in a vacuum, but in the cordéxt
for the ‘why care’ of knowledge creation: Freiré |oarners past and present experience and futenus
(2000) believed that a curriculum design is a vin ghaneq by class, race and other social categories.
organism assuming that it takes a whole village to Increasingly, schools are being blamed for
educate a child. Teachers on their own cannot @reainiractable social problems they did not create and
miracles; parents, community leaders, businesstead cannot be solved by schools, therefore, must bedin
and church leaders and experts from provincial angyith community action and should form part of the
national government need to show that they care angultural practices in which learners and their fasi
want to make a difference by getting involved. Thisare involved. In the process of community constomgt
concept was echoed by former South African presideran essential role is played by the school itsad&tber
Nelson Mandela when he promoted the notion of ‘eaclwith other social structures such as neighboursjlya

one teaches one’. Democracy promotes social capitalraditional leaders, nongovernmental organisations,
with all citizens invited to shape the communityoim  voluntary associations and teachers’ associations.
better place for themselves and others. A currioylu OECD (2008) states that humans are programmed to
according to Freire, should therefore be plannedearn. Persons shape their dispositions and legrnin
collaboratively by and for its actors (teachers andcapacities through repeated encounters with thédwor

learners) and role players (parents). The latteulsh School systems are one small slice. We need totboos
also be actively engaged in implementing thethe motivation, resilience, ability of our learnersd we

curriculum, that is, in teaching and learning (e.g. need systems (and innovations) that connect leatoer

assisting with work integrated and community sexvic Mre powerful, — plentiful and flexible learning
learning), as well as in evaluating the quality angresources. The most important reform strategielsbeil

impact of education in uplifting the community an those which integrate most resources around the

Freire’s transformation curriculum lens appropriate

institution serves. learner, not those that refocus the school. Schoegs!

to combine internal and external resources, the cor
urriculum and extended learning program; faceate f
and online community, school learning and work base
practice, home and library or museum and family and
teachers (OECD, 2008).
in  Quality is monitored by peer review of interested
role players and independent quality assuranceebodi
In South Africa UMALUSI is meant to be an
independent quality assurance body government.
Freire’s curriculum model is embedded in ‘situated’

Freire suggested four emancipatory steps fo%

developing a ‘critical consciousness’ in learners:

Engaging with a set of ‘generative themes’

From which subthemes are derived and used
‘culture circles’ (which will lead to praxis)
Reflection on theories and actions to

Transform reality

Freire adopted the term ‘conscientisation’

topedagogies which are diversified and emancipatory,

describe the socio-cultural learning process wherebtaking advantage of grassroots educational expergen

people come to understand that their view of theldvo and local commitment of a particular culture and/or

and their place in it (their consciousness) is toeted community to add value to education. Freire
425
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foregrounded problem posing education instead ofoncerns emerged from living in Canada as an adult
banking education as a way to develop criticaleducator. Bhabha questioned the assumption that
consciousness. Only through problem discoveryeducation can develop unity (e.g., cOreating a
education can learners be empowered to recogrese th homogenising Canadian identity or culture between
own and other people’s positions in a certain gpcte ~ Aboriginal,  Francophone and English language
act and change their own situation and that ofrsthe ~ SP€aking learners). Bhabha pleads for creatingied't

benefit all. Conscientisation, bringing  fresh SPac€’ when can be used to re-imagine curriculum

perspectives on issues of race, gender, cultuestitgt futures. A ‘th|r.d space’ is an ‘in betwgen’ plapélave
and power, is fundamental to Freire’s ideas, inchhi we negotiate identity and become neither this hat t

people learn how to liberate themselves by engaging but our own. To renew curricula we should expland a
. . S compare the goodness of current best local andablob
the process of doing so or, as Freire put it, iga|y to . )
do it by doing it'. Freire argued that we have theeducgtlonal practices and go bgyor}d thes_e good
) , . : . practices to create the next practice in learnind a
freedom_ to chan_g_e social power rela_t|0n§ _'f We_kma_ teaching for South African curriculum futures in a
a conscious qec's'on to do__so by nquinng into It'unique third space. Contemporary South Africa, lsimi
Freire’s theories promote critical thinking, dial®y {5 canada and many other countries in the world,
decision making activities, value adding netwotatt .gonsists of a wide range of ethnicities, cultures,
support diverse, critical and transformative minds-languages, beliefs and religions, which are cotistan
Curricula must entail important social knowleddélls changing and fusing. It is impossible to try to iavk
and values embedded in indigenous knowledge relevarcommon imagining’ of a common identity, simply
to their students’ lives. Ultimately, learning and because people do not all fit into the same sizdadt,
teaching should become means of transforminga one size fits all approach assumes a monolithic
learners’ lives and communities. Often, a unit ofcommunity for which one formula can be appliedlto a
curriculum ends with meaningful in and out schoolA ‘third space’ denotes the place where dialogue
action that addresses a society’s need togethdr witnegotiation takes place about meanings, where pieilti
concerned community members. identities and social responsibilities are demacady
Education is seen as the key to democracyconstructed, de and reconstructed, where life $n it
However, teachers in township schools spend 3.Bshouambiguity, complexity and hybridity is played out.
per day on instruction, compared to 6 hours periday The curriculum narratives written by Nkomo and
suburban schools. Much of time is spent on forfm§l ~ Vandeyar (2009) display unique innovative ways of
(28%), absenteeism, disorganisation, failure toolenr committed schools to forge ahead in the complex
students in time, logistical problems in the defvef  processes of dismantling the legacies of the padt a
books, lack of discipline among learners, externakreating people centred inclusive paradigms for our
interruptions and inactivity. Furthermore, in 2007%  schools and classrooms using a third space. Clarigu
of children in South Africa schools did not feefesin these desegregated schools cherish the emergent
the classroom. Parents, at great cost, are setigéng situated curriculum in which the educators, leasner
children from township to schools in suburbs (ANC, earning materials and environments interact in the
2008) In South Africa, the National Curriculum context of dia|ogue and care. The focus of such
Statement (NCS) focused on the impact of Curriculunzonstructive emergent curricula departs from theaid
2005 and revised it, appreciatively drawing heavilythat ‘everything is strictly predefined’ and foregnds
from Freire’s theories while still using the betfigler's  the ‘enacted’ curriculum, with similarities as wels
and S.tenhous_e’s.currlculum theories. The NCS gives  (ifferences, in which ‘everything is developing’
attention to indigenous knowledge as a means Ofyrough action, reflection, reciprocal dialogue anut.
developing in learners diverse academic and sociagfhe government proposals (ANC, 2008) announce that
African identities. The NCS will be further devetmbas o\ proposals will be based primarily on strengihign
the next curriculum in a unique or ‘third’ spacehioh ¢ refining what already exists. The government
innovatgs the well known worldwide curriculum moqlel acknowledges that education complexity requiresasoc
generations developed by Tyler, Stenhouse andeR®@ir ., mnact (sufficient consensus), public participatmd
become a truly innovative next South A]‘r|can cuﬂtm:n ongoing evaluation. A curriculum became a negatiate
platform for the next learning and teaching prasic process between stakeholders and embedded in the
multiple possible relations between them. Henderson
Creating the next curriculum practices in a ‘third and Gornik (2007) acknowledge the rich history hdhi
space: Bhabha (1994) advocates the reimagining ofcurriculum decision making and they argue that
curriculum designs and practices as a third spi®e. education innovation can go in different ways aadld
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be coherently. For them curriculum designing,learning and teaching. The Appreciative Inquiry
planning, implementing and evaluation are complexapproach allows futures oriented educators to ifjent
and  multidimensional  issues involving  ‘3S’ good curriculum approaches that offer the promite o
(Subject/Self/Social) lenses in a holistic journey  making incremental and/or quantum innovation leaps.
understanding. A lens is a frame of reference which je the success narratives of Nkomo and Vandeyar
includes and also excludes ISSUES. . (2009) we can be appreciative of the improvememts i
Hendersqn and Gornik (2907) see the currlcglur‘r}he current South African learning institutions
as a complicated conversation involving multiple ; . 3
modes of address and conditions. CurriculumaCknOWIGdgmg the fde,_heterogeneous an(_j demiacrat
nature of education and its contexts. We buildftitere

discourses should build a curriculum platform (arskd h h decisi d : ke today. Y
set of agreed values and commitments) which roldNrough decisions and actions we take today. Y&s, w

players can use to negotiate the ‘what’ specifigd b &n take th_ese decisions and actiong toc_jgy a_sﬁaﬁbr
received standards for knowledge acquisition of théd"d committed role players when inquiring into our
Subject; the ‘how’ enacted by learners and teachsrs curricula futures to co-create a better realityywramd in
co-researchers embedded in constructivist gooditear the future for South Africa, Africa and indeed fie
and teaching practices for knowledge nparticipationhole world.
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