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Abstract: Problem statement: University students’ adjustment to the campus emvirent is
regarded as an important factor in predicting urgite outcomes. Studies have shown that students
who do not adjust themselves well, have left thevamsity even before graduatioApproach: A
study was conducted to examine some psychologi@cteristics of university students which may
have bearing on students’ adjustment in universityironment. How students adjust themselves
especially in the initial years at university magvh impact on how successful they will be in teytia
education. An on line survey was conducted on 1id8emts from junior to senior students enrolled in
education courses in a university in Malaysia. Agbment motivation, self-efficacy and student
adjustment were measured using questionnairesahl@ibn-line.Results: The results showed that
overall the students’ level of adjustment was matie(M = 5.05, SD = 0.31) suggesting that they are
facing some problems in adjusting to the campusrenment. The senior students were better
adjusted (M =5.12, SD = 0.32) compared to thegustudents (M = 4.95, SD = 0.27), t(177) = -3.66,
p = 0.001). Achievement motivation and self-efficaange from moderate (M = 3.17, SD = 0.43) to
high levels (M = 5.15, SD = 0.78) indicating thaey have the potentials to succeed. The three
variables namely adjustment, achievement motivatind self-efficacy were found to be correlated
positively with one anotheConclusion: The implications of the findings are discussedenms of
teaching and learning in higher education. Reconaaons include providing the relevant courses
and counseling sessions especially for the firat géudents.
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INTRODUCTION understanding of what academic or social life i rtbal
situation may not be fulfilled yet.

Psychosocial factors have been proven by research The first year in university can be a time filletth
to have influence on students’ level of adjustment new and exciting experience. It can also be a
university campus life. One of the goals of tegtiar challenging experience to most students. Studies ha
education is to produce good quality students witti shown that the better adjusted students are ta thei
adjusted personality. This is in line with Malaysia academic environment, the better will be their acaid
Educational Philosophy which is "The Development ofperformance (Lenét al., 2009). The transition period
the individuals’ potential in a holistic and intaggd from secondary school to university can be diffidat
manner, to produce individuals who are intelledjyal some students especially after going through the
spiritually, emotionally and physically balanceddan dependent stage at home or in school where theg hav
harmonious, based on a firm belief in and devotmn to abide by the rules laid down by parents and the
God (Nooreert al., 2009). school. From their perspective, university is aetim

The increase in the number of universities andvhen these controls disappear and they become
enrolment of students for the last three decades imdependent just like adults. Previous researche hav
Malaysia shows that there is a need to understdrad w shown that the transition period from secondary to
constitute a successful transition to campus Kter  tertiary education is a crucial period that set stegge
secondary education, students may have difficulty i for students’ success or failure in the later stafe
understanding what university life can offer thérhey  university life (Gallet al., 2000; Hutardo and Carter,
may have some ideas of campus life, but to have ah997).
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The transition period can be stressful for somestudents. The strivers motivational profile revdabe
students (Perrgt al., 2001) and many students evenhigh level of intrinsic motivation and extrinsic
withdraw before graduation (Tinto, 1996). This motivation. Their achievement and school well being
phenomenon could be due to the variety of challengewere generally at the normative level. For the
faced by students especially in their early years idisengaged, they displayed low level of intrinsizda
university. The challenges include forming new extrinsic motivation, achievement level moderatel an
relationships, adjusting existing relationships hwit school well being very low. For the Challenged grou
parents and family (living far away from home) andthe low levels of intrinsic motivation coupled withe
learning new strategies in the new academidcigh levels of extrinsic motivation are consistevith
environment. They need to learn to be independedit a the maladaptive pattern that is they show the lowes
if they failed to cope with the new challengesythgay levels of school well being. The above findingsidade
have to leave the university even before they galu  the importance of student motivation in their léagn

Among the variables studied by previousenvironment.
researchers on adjustment of students, were self- Given the above background on students’
efficacy and achievement motivation of studentdf-Se adjustment in university, it is the intention ofgtistudy
efficacy refers to the beliefs about one’s captiédito  to examine the level of several psychosocial véemb
learn or perform behaviors at designated levelmamely adjustment, self-efficacy and achievement
(Bandura, 1997). Achievement motivation is a cargtr motivation among students in a Malaysian University
which refers to the desire to do well in order tiaia an It is believed that the above variables may affect
inner feeling of personal accomplishment (McClallan adjustment and subsequent success in universgy lif
1987). Findings of the study will help to determine the

A study conducted by Lerdt al. (2009) on 252 relationship between the psychosocial variables and
students at a university in Northern Portugal, fbtilat  student’s level of adjustment.
self-efficacy and environmental support were pridekic
of goal progress and academic adjustment. Students MATERIALS AND METHODS
reported gains in their academic functioning wheayt
possess stronger self-efficacy and environmental
support.

A study conducted by Hiroset al. (1999) on the
effects of self-efficacy of adjustment to collegaang
1,385 Japanese students, found that the threeaabsc
for self-efficacy: Judgmental ability based on aiijee )
information, self-controlled persistence of acgiviind ~ Sample: The sample of the study comprised of 178
self-adjustment in human relations are basicStudents attending education courses in the Facfity
competencies necessary for college adjustment. Therduca'uonal Stud|es.|n.Un|verS|ty Putra Malayswp .
found significant differences between well adjusied Students were invited to answer the questionnaire

poorly adjusted groups in terms of the three scafes which was availablg on-line during thei_r free time.
self-efficacy. Respondents comprised of 60 (33.7%) science stsident

Another study conducted by Petersaral. (2009) and.11_8 (66.3%) social Science students. They declu
on 194 first year students who are economically andn® junior students (year one and year two) as agll
educationally disadvantaged found that psychosocidf!® Senior students (year three and year four).
factors (academic motivation, self-esteem, perckive
stress and perceived academic overload) explainedistrumentation: The study utilized questionnaires
about 59 % of the variance in students’ adjustnagat  and instruments to measure psychosocial variables s
20% of variance in their academic performance. as adjustment, self-efficacy and achievement

When a person is confronted with difficulties and motivation. Self-efficacy and achievement motivatio
he believes in himself as competent, this can ptemo were the independent variables and adjustment heas t
motivation. On the other hand beliefs about oneaslf dependent variable. Specific instruments were
ineffective when confronted with difficulties can gdministered to students on-line.

undermine motivation (Reew al., 2004). In a study The instruments reliability levels were tested and
conducted by Malmberg and Little (2007) on 5th andfindings revealed that the alpha values for théabdes
6th Grade children, they found differences inare as follows: Adjustment scale: 0.889, Self-affic
motivation among the strivers and the disengagedcale: 0.892. Achievement motivation scale: 0.915.
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The instruments used in the study were adapte&tudents’ level of adjustment: Students’ level of
from well-established instruments and the items foradjustment was measured by an adapted version of
each instrument were validated by experts. Thestudent adaptation to college questionnaire by Bakd
instruments used are as follows: Siryk (1999). The questionnaire comprised of 42nge

with a scale of 1 (not related to me at all) taoe€r¢ much
» Self-efficacy: Academic Efficacy of the Patterns of related to me). The scores were analyzed and divide
Adaptive Learning Survey (PALS) by Midgleyal.  into three categories which are: Low level of atjient

(1996) and Patrickt al. (1977) (0-197), moderate level of adjustment (198-278) and
« Achievement Motivation: Mehrabian and Bank high level of adjustment (279 and above). _
(1978) Achievement Scale Table 2 shows students’ level of adjustment in the

«  Adjustment Scale: Baker and Siryk (1999). StudentiNiversity. The majority of students (64.4%) have
Adaptation to College Questionnaire Manual. I_Osmoderate level of adjustment. Only 12.9% of stuslent

Angeles: Western psychological services showed high level of adjustm_ent while another 22.6%
were in the low category of adjustment.

As shown in Table 3, the items with high mean
scores reflect the goals that they want to achievbe
Socio-demographic  characteristics: The socio gﬁgrvmg[r?'v\:;rp ﬁasl : rr]r?(\al;? )s/c%?glifa;.gh(\jvﬁigﬁrzhow
demographic characteristics of the respondents amgeir ambition to have a bright future knowing teals
summarized in Table 1. Among the 178 responde8ts, 44t they have to achieve. This finding supports tf
(27.8%) were males and 127 (72.2%) were femalestinto (1993) which emphasized that the level of
They represent a young age group (mean age = 21.8Huycational and occupational goals is important in
with an age range of 18-25 years. The science stsde determining whether students will complete their
made up 33.7% of the respondents while 66.3% wereertiary education.
the social science and Humanities students. Mgjofit Students who are clear with their goals tend t&ha
the respondents came from families whose parents habetter adjustment since they know that they have to
primary and secondary education (fathers-73%study really hard in order to achieve the goals tnd
mothers-79.2%) while 47.8% of their parents havefollow the right direction.
tertiary education (fathers-27%, mothers-20.8%).  The high mean scores for item 41 and 38 shows the
Majority of the respondents’ parents received ineom students’ level of satisfaction with their acadestiatus

less than RM1000 (47.2%) while those in the RM10002and the academic staff at the university. These are

RESULTS

RM2000 income bracket comprised of 21.3%. aspects reflecting good adjustment. Another itericivh
reflects good adjustment is item 3-“While at the

Table 1: Socio-demographic variables of participdht = 178) university, | met and made as many friends asedtk

Socio demographic variables Mean/frequencies (%) 1his shows that students are enjoying themselves
getting along with others in campus.

Age Mean = 21.5 On the other hand, respondents also showed low

Gender mean scores for items related to problems and

Male 49 27.8) challenges faced in the university. ltems 33 and 27

Female 127 (72.2) i . . -

Ethnic group reflept difficulties that they f_aced in academicidst.

Malay 137 (77.8) Facing problems in preparing assignments and not

Chinese 19 (10.8) getting good academic achievement equivalent to the

Indian 12 (6.8) amount of study done show that they are not able to

22?3;2? of study 60 (33.7) adjust well to the campus study culture. Missingnko

Social science and humanities 118 (66.3) an_d _nOt get_tlng a'F)”g_W't_h roommat_es_ an_d thinkifg o

Eathers’ education status quitting their studies indicate the difficultiesudents

Primary/secondary 130 (73.0) faced in the university environment. Items 15, 28 a

Iﬂerttri]ary‘ ducation stat 48 (27) 37 clearly show the problems of students who have

others’ education status i i H i i

Primary/secondary 141 (79.2) difficulty in adjusting themselves to campus life.

Tertiary 37 (20.8) . . . .

Parents’ income Table 2: Levels of student adjustment in university

<RM1000 84 (47.2) Categories Frequency Percentage

RM 1000-2000 38 (21.2) Low 40 22.6

RM 2001-3000 26 (14.6) Moderate 114 64.4

RM 3001-5000 22 (12.3) High 23 12.9

>RM5001 8 (4.5) Total 177 100.0
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Table 3: Selected items from students’ adjustmeaiesfor university students

No. Item Min SD

36 Most of the things | am interested in are nigvant to the courses | am following at the uniitgrs 7.73 2.19

4 I know my goals at the university and what | want 7.30 1.76

20 Lately, | have been thinking a lot whether tolgglp from the counseling unit at the university. 7.05 2.01
41 | am quite satisfied with my academic statubatuniversity. 6.92 1.58

3 While at the university, | met and made as maienéls as | liked. 6.88 1.95

38 | am extremely satisfied with the lecturers vane teaching me. 6.36 2.28

8 | failed to do well during the examination. 6.18 2.22

33 | face a lot of problems when starting an asaignt. 3.66 1.92

37 Lately, | have been thinking a lot about qugtmy studies for good. 3.51 1.82
19 | am satisfied with the co-curriculum activitiesnducted at this university. 3.46 2.51
21 | can get along with my roommates at the residlecollege or at the rented house. 3.21 2.36
15 Missing my home and my family are the cause¢ld@roblems that | am facing now. 3.21 1.84
27 | did not obtain a good academic achievemenivaant to the amount study done. 2.42 1.72
29 At time, my mind is easily troubled. 2.22 1.99

Table 4: T-test on students’ overall adjustmentveen senior and  Table 6: Selected items from achievement motivaditale

junior students No. Items Mean SD
Variable N M SD t-value (2-talied) Sig. (p-ve) 1 I have high hopes and goals for myself 3.55 0.72
Junior 69 495 027 -3.52 0.001 8 I make an effort now for future gains. 3.53 0.71
Senior 108 511 032 3 | strive to achieve my goals. 351 0.70
4 | am interested to learn new things. 3.49 0.70
11 | am satisfied with my current 3.01 0.75

Table 5: Students’ level of achievement motivation

achievement even though it is not

Categories Frequency Percentage better than others
Low 6 3.4 : ]
13 Ilike to study hard 3.00 0.72
Moderate 68 38.4 : %Y
High 103 582 21 | am annoyed when someone else 2.69 0.92
T(I)gtal 177 100‘ 0 is better than me
. 14  llike to do normal and easy study 2.35 0.77
rather than hard ones.
An independent t-test was conducted to comparé> !like to learn easy and fun games 2.17 0.77

rather than hard ones.

the mean overall adjustment score for the senior
students (Year 3 and 4) and the junior studentsu(e
and 2). Results in Table 4 showed that there was &able 7: Students’ level of self-efficacy

significant difference in the mean overall adjustine Categories Frequency Percentage
score for Senior students (M = 5.118, SD = 0.32) anlow 3 17

Junior students (M = 4.95, SD = 0.27), {(175) 668,  jo0e"® &S o

p = 0.001. An inspection of the two means suggesteao?al 178 100.0

that the senior students were better in their dvera

adjustment compared to the junior students. Giirae t ) ) ) )

and enough experience it is most likely that thelshts As shown in Table 6, items with high mean scores
will adjust themselves to the various challenges irld; 8, 3 and 4) indicate university students neestrive
campus life (Hutardo and Carter, 1997). for future success to achieve goals which they lsate

This finding is in line with the theory of achievent

Students’ level of achievement motivationThe level — motivation which postulate that people with higrede
of students’ achievement motivation was measured bjo achieve are future oriented, confident, resguasi
an adapted instrument from Mehrabian and Bankand have positive beliefs in themselves.
(1987) Achievement Scale. There questionnaire  On the other hand, there are also students with lo
consisted of 22 items with a scale of 1(stronglyachievement motivation as shown by the low scores
disagree) to 4 (strongly agree). obtained in some of the items in Table 5. For imsta

Table 5 shows students’ level of achievementtems 11 and 15 indicate low level of achievement
motivation. The majority of respondents (58.2%)motivation as they are not willing to strive hardda
showed high level of achievement motivation, whilecontented with what they have achieved. The
38.4% were in the moderate category. Only 3.4% ofinwillingness to face challenges and finding easy w
students were in the low level of achievementout shows that they are not willing to compete is a
motivation. setback that they need to overcome.
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Table 8: Selected items from the self-efficacy scal

No. Item Mean SD

10 When I find that many had failed the examingtiam more determined to succeed. 5.72 1.15
13 | believe in the end | will succeed in masterngubject that | do not understand now. 5.70 1.08
6 | expect to show a good achievement in the ¢hetsl am following. 5.57 1.06

7 I am confident | am able to master the skillgtaun the classes | follow. 5.56 0.98

5 | am confident that | am able to complete mygrasient and test in the courses that | am takingliextly. 5.54 1.06

15 |do not doubt in my ability to succeed in txamination. 5.33 1.29

4 | am confident that | am able to understand thstrnomplex material taught by my lecturer in tbarses that | follow. 5.08 1.22

2 I am confident | am able to understand the midcwalt material from the reading material for theurse | am following. 4.97 1.28

Table 9: Correlation  analysis ~ between student &ujerst,  themselves well in university. In order to adjust
achievement motivation and self-efficacy of student themselves in the academic environment they have to

Variables Sa:gj%es?;ent Arz?t?\\//aet?;ﬁm Self-efficacy be s_trong In the_l.r Wllllngne_ss to Stnve.hard.lmmh
Student adjustment 1 0170 0.245+ studl_es, in addition to their future 0r|ent§t|ondan _
Achievement motivation 0.170* 1.000 0.442%* readiness to face challenges. Student adjustment is
Self-Efficacy 0.245** 0.442** 1.000 significantly correlated with student self-eficy
*: Sig. at 0.05 level (2-tailed); **: Sig. at 0.0dvel (2-tailed) (r = 0.245, p<0.01). This indicates that studenth &

strong sense of self-efficacy tend to be betteusidf

Students’ self-efficacy: The level of students’ self- in the university environment. In order for studetd
efficacy was measured by an adapted version Ofdjust to the university campus life, they have to
Academic Efficacy of the Patterns of Adaptive develop the confidence in their ability to achieve
Learning Survey by Midgleyet al. (1996). The syccess in the courses that they have chosen. In
questionnaire comprised of 15 items with a scale ofddition a positive and significant correlation vedso
1(not true about me at all) to 7 (very much truene).  found between self-efficacy and achievement

Table 7 shows the level of students’ self-efficaty motivation (r = 0.445, p<0.01). This shows that
the university. The majority of students (53.9%)he  students who are confident in themselves in achigvi
study showed moderate level of self-efficacy. Asyccess in their studies tend to have the needhieva
considerable percentage of students (44.4%) showeskcellence. Both these variables are related tdestu
high level of self-efficacy while only a small pertage  adjustment in university. The findings lend supptort
(1.7%) of the students were in the low categorgedf-  the research done by Pajares (1996) and Schun)199

efficacy. _ . ~who found significant correlations between the ¢hre
As shown in Table 8, generally the university yariables.

students in the study show moderate and high lefels

self-efficacy and are successful in coping and tdgp DISCUSSION
to the new environment in the campus. The abowesite
show that students are confident in their ability t The findings of the study showed that university

perform well in the courses taken and they havestudents irrespective of their year of study gehera
positive self belief about themselves in handlinghave moderate levels of adjustment. However
difficult situations and challenges. Having a pesit comparison between the senior and junior students
self-efficacy is an important trait that can comitie to ~ Shows there is a significant difference betweerir the
future success. The finding supports Bandura (1997vel of adjustment with senior students being drett
conception on self-efficacy which partly determities ~ adjusted than the juniors. Students seem to have
development of the basic self-management andiifficulties in their academic study and copingwihe
interpersonal skills on which future careers auntbed.  learning tasks. Their difficulties include studies,
A further analysis was done to examine thepersonal, emotional and social matters. The béfhiaf
relationship between the variables under study. That tertiary level students are matured enough tatbe
results of correlation analysis are shown in Talle to cope with all kinds of challenges is not totailye.
Table 9 shows the correlation analysis of studenfindings from the present study show that in réal |
adjustment, achievement motivation and self-efficac students do face a variety of problems and diffies!
Student adjustment has a positive and significantn their effort to adjust themselves in the uniitgrsThe
correlation with achievement motivation (r = 0.17, senior students tend to do better as they grow elde
p<0.05). Even though this correlation is rather kyea more matured compare to the junior students.
the tendency is for students who have strong Findings from this study help to improve
achievement motivation are most likely to adjustunderstanding on students’ adjustment in university
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especially the new intake. There is a need to iffent Bandura, A., 1997. Self-Efficacy: The Exercise of
adjustment problems experienced by students and Control. 1st Edn., Worth Publishers, New York,
appropriate intervention programs should be planned |SBN: 13: 978-0716728504, pp: 604.

for them. This is especially true for new student®  Gga||, T.L., D.R. Evans and S. Bellarose, 2000.
may have problems in coping with the demands and  Trgnsjtion to first-year University: Patterns of
challenges that can develop stress and tensiohein t change in adjustment across life domains. J. Social
campus life. Students who have low adjustment level Clin. Psychol., 19: 544-567.

and who are having difficulties with their stud&suld Hirose, E.L.. S. Wada and H. Watanabe, 1999. Effect

be given the appropriate counseling. : .
Academic advisors and faculty members should be of self-efficacy on adjustment to college. Jap.
Psychol. Res., 41: 163-172.

more involved in the orientation programs for the
freshmen to provide guidance on the adjustmentsskil Hutardo, S. and D.F. Carter, 1997. Effects of galle
that they need. Informal interactions with students transition and perceptions of the campus racial
should be encouraged in order to create greater Cclimate on Latino College students’ sense of
intellectual integration in the campus. Student belonging. Sociol. Educ., 70: 324-345.
interactions with faculty members are necessary inent, RW., M.C. Taveira, H.B. Sheu and D. Singley,
order to avoid boredom and low levels of academic  2009. Social cognitive predictors of academic
performance. adjustment and life satisfaction in Portuguese
Senior students should be actively involved in  college students: A longitudinal analysis. J. Vocat
helping new students as senior students can irdhien Behav., 74: 190-198.
significantly the attachment and social adjustmeht Malmberg, L.E. and T.D. Little, 2007. Profiles of
students (Hutardo and Carter, 1997). For instance i  ability, effort and difficulty: Relationships with
orientation programs, the seniors should be engedra worldviews, motivation and adjustment. Learn.
to become leaders, advisors and mentors to the new |nstryct., 17: 739-754.

students. However the seniors need to be properlyicClelland, D.C., 1987. Human Motivation. Scott

trained so that they can become effective adviaors Foresman and Co., London, pp: 663.
mentors. Mehrabian, A. and L. Bank, 1978. A questionnaire of
individual differences in achieving tendency. Educ.
CONCLUSION Psychol. Measur., 38: 475-478.

Midgley, C., M.L. Maehr, L. Hicks, R.W. Roeser and
The study confirms that students in university do T. Urdanet al., 1996. Manual for the Patterns of
face problems in adjusting themselves at the usityer Adaptive Learning Scale (PALS). University of
Therefore serious attention need to be given tdestts Michigan, Ann Arbor, pp: 74.
who face problems in the first two years in unigrs  Nooreen, N., E. Habibah and M. Rahil, 2009.
In view of the findings, it is apparent that prabke Understanding psychosocial behavioral patterns:
faced by students at the initial stage have to be Factors and problems in school to university

addressed accordingly. Orientation programs and o 1 ao.
transition activities have to be geared to the seddhe transition. MASAUM J. Soc. Sci., 1: 42-56.

students especially those who have difficulties in X
adjustment in the new environment. Coping skilld an _ Setting. Rev. Educ. Res., 66: 534-578. _

social support are some of the ways in which tese ~ Patrick, H., L. Hicks and A.M. Ryan, 1997. Relagon
students can be assisted. With the right kind of of perceived social efficacy and social goal pursui
guidance from the university management and stadent  to self efficacy for academic work. J. Early

Pajares, F., 1996. Self-efficacy beliefs, in acaidem

affairs division, adjustment to university can bgog Adolesc., 17: 109-128.
and not a problem anymore. Perry, R.P., S. Hladkyi, R.H. Pekrun and S.T. Rielle
2001. Academic control and action control in the
REFERENCES achievement of college students: A longitudinal

field study. J. Educ. Psychol., 93: 776-389.

Baker, R.W. and B. Siryk, 1999. Student adaptation Peterson, I., J. Louw and K. Dumont, 2009. Adjustme
college questionnaire manual. WPS Test Report, to university and academic performance among
Western Psychological Services, Los Angeles, disadvantaged students in South Africa. Educ.
pp: 1-8. http://portal.wpspublish.com/pdf/sacq.pdf Psychol., 29: 99-115.

338



J. Social i, 6 (3): 333-339, 2010

Reeve, J., E. Deci and R.M. Ryan, 2004. Self-Tinto, V., 1993. Leaving College: Rethinking the
Determination Theory: A Dialectical Framework Causes and Cures of Student Attrition. 2nd Edn.,
for Understanding Sociocultural Influences on University of Chicago Press, Chicago, pp: 312.
Student Motivation. In: Research on SocioculturalTinto, V., 1996. Reconstructing the first year oflege.
Influences on Motivation and Learning, Plann. Higher Educ., 25: 1-6.

Mclnerney, D.M. and S. van Etten (Eds.)., Vol. 4,
Information Age, Greenwich, CT., pp: 31-60.

Schunk, D.H., 1995. Self-efficacy in Education and
Instruction. In: Self-Efficacy, Adaptation and
Adjustment: Theory, Research and Application,

Maddux, J.E. (Ed.). Plenum Press, New York,
pp: 281-303.

339



